
TO:   Randy Smith, Vice Provost for Academic Programs 
FROM:  Jennifer Schlueter, Faculty Fellow for Curriculum, Graduate School 
DATE:  16 May 2018 
RE: Proposal to create a new Graduate Certificate in Core Practices in World 

Languages 
 
 
The Department of Teaching and Learning in the College of Education and Human Ecology is 
proposing a new Graduate Certificate in Core Practices in World Languages. The proposed 
certificate differs from the M.Ed. program and students who complete the M.Ed. program could 
continue their professional development by completing the Certificate coursework. It will 
require 12 credit hours of coursework.  
 
The proposal was received by the Graduate School in summer 2017. It was reviewed by the 
combined GS/CAA Curriculum subcommittee, chaired by Faculty Fellow Jennifer Schlueter, on 3 
November 2017, and returned to proposers for revision that same day. Revisions were received 
on 1 March 2018 and reviewed by the subcommittee on 22 March 2018; further revisions were 
requested and received on 25 April 2018. It was reviewed by the subcommittee electronically, 
approved, and forwarded on to the Graduate Council that same day. It was approved by the 
Graduate Council, via electronic vote, on 11 May 2018. 
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REQUEST FORM:  
Completed by faculty and Curriculum Committee Staff member 

 
Date of Submission: 4/3/17 
 
Level/ Career: Graduate 
 
Program Type: Certificate 
 
Delivery Sites Intended: Columbus 
 
Alternative delivery options:  
 

 More than 50% of the program will be offered using a fully online delivery model 
 More than 50% of the program will be offered using a hybrid/blended delivery model 
 More than 50% of the program will be offered using a flexible or accelerated delivery model 

 
Proposed Start Term: AU 2017 
 
Licensure or endorsement: no 
 
 

CURRICULUM COMMITTEE REVIEW COMMITTEE ONLY 
 
Date reviewed by the T&L Curriculum Committee:    Decision: 
Follow-up needed: 
 
Date reviewed by EHE Curriculum Committee:   Decision: 
Follow-up needed: 
 
Date reviewed by University Curriculum Committee:  Decision: 
Follow-up needed: 
 
Final Approval Date: 
 
 
 
 
 
 
 
 
 



 
 

 
 
 

SECTION 1: LETTER REQUESTING REVIEW 
Completed by faculty member  

 
- See attached Appendix A: Letter of Proposal_Troyan_ _Core Practices in WL 

 
SECTION 2: CURRICULUM 
Completed by faculty member  

 
Description: The graduate certificate in Core Practices in World Language Education 
consists of a minimum of 12 credit hours. The certificate is designed to develop 
practicing world language teachers' ability to enact core practices in their teaching 
related to target language interaction, assessment, and feedback. 
 
Program goals and objectives:  

1. Develop the ability to both understand the theory that informs the core practices. 
2. Develop the ability to enact the core practices in the classroom. 
3. Reflect on and critique the enactment of the core practices in his/her daily 

practice. 
 
 
List courses that are already in existence that will be utilized as requirements or 
electives: EDUTL 5613: Core Practices in World Language Education, EDUTL 6645: 
Language as a Resource: The Functions of Language in Teaching and Learning. Both 
courses will need to be resubmitted to curriculum.osu.edu to add distance learning 
components.  
 
List any courses that will need to be developed for this program: EDUTL 5618: 
Advanced Core Practices in World Language Education and EDUTL 5616: Core 
Practices in World Language Assessment 
 
Program sheet: See attached Appendix B: Program Sheet _Core Practices in WL 
 
Curriculum Plan: 6645 offered distance education in summer for Certificate students, 
5613 offered in Autumn distance education for Certificate students (will included field 
experience), 5616 offered distance education in spring for Certificate students, 5618 
offered autumn  
Summer: 6645: Language as a Resource: The Functions of Language in Teaching and 
Learning 
Autumn: 5613: Core Practices in World Language Education 
Spring: 5616: Advanced Core Practices in World Language Education 
Autumn: EDUTL 5618: Core Practices in World Language Assessment 
 
 



 
 

Off-campus program components (check all that apply): 
 
 Co-op/Internship/Externship  Student Teaching  Other 
 Field Placement  Clinical Practicum  
 

SECTON 3: ADMISSIONS 
Completed by faculty member (consultation by Curriculum Committee Staff member) 

 
Describe the admissions requirements necessary for this program: 

• A valid, standard Ohio teaching license or proof of out-of-state teaching license. 
• 3.0 GPA undergraduate cumulative GPA 
• Letter of support from supervisor 
• OPI/ WPT scores requirement:  

o Spanish/French/German/Italian/ Russian- Advanced-Low 
o Arabic/ Chinese/ Japanese- Intermediate-High 

 
Describe the admissions process necessary for this program: Students will follow 
Graduate non-degree application processes.  
 
Describe any unique funding opportunities that a student in this program should be 
made aware of: no 
 
 

SECTION 4: HUMAN RESOURCES 
Completed by faculty member  

 
Provide a list of existing faculty that will instruct in this program: Dr. Troyan 
 
Provide a list of staff members necessary to support this program: Academic 
Services to oversee admission process in consultation with Dr. Troyan. If the program 
grows to exceed enrollment capacity for courses, a Program Manger may be needed for a 
competitive admission process.  
 
Will additional faculty, staff, or graduate associate support be necessary? Please 
explain. Partners in the field at the state and national level (adjunct instructors) and 
graduate students will be utilized to teach courses. 
 
 

LETTER OF DEPARTMENTAL SUPPORT: 
Completed by Department Chair and Curriculum Committee Staff member 

 
- See attached Appendix C: Core Practices in World Language Education Certificate GSC 

letter 
- See attached Appendix D: Core Practices in World Language Education Certificate 

Department letter 
 



 
 

 
 

SECTION 6: APPENDICIES 
Completed by faculty and Curriculum Committee Staff member 

 
{List any supplemental documents, such as: recruitment materials, program sheet, 
curriculum sheet, course syllabi, faculty CVs, letters of support} 
 

Document title Description (if needed) 
Appendix A: Letter of Proposal_Troyan_ _Core 
Practices in WL 

 

Appendix B: Program Sheet _Core Practices in WL  
Appendix C: Core Practices in World Language 
Education Certificate GSC letter 

 

Appendix D: Core Practices in World Language 
Education Certificate Department letter 

 

  
  
  

 



College of Education and Human Ecology 
Department of Teaching and Learning 

333 Arps Hall, 1945 N. High Street 
Columbus, OH 43210-0711 

614-292-1257  Phone 
614-292-7695  Fax 

tl.ehe.osu.edu 

March 27, 2017 

Dr. Alan Hirvela
Department of Teaching and Learning 
1945 N. High Street 
Columbus OH 43210 

Dear Dr. Hirvela, 

The Faculty in Foreign, Second, and Multilingual Education (FSMLE) 
in the Department of Teaching and Learning propose to establish the 
Certificate Program in Core Practices in World Language Education. 
Name of Proposed Program: Core Practices in World Language Education 
Academic Level: Academic Certificate 1 
Proposed Implementation Date: Summer 2018  
Academic units responsible for administering the certificate program: 
College of Education and Human Ecology, Department of Teaching and 
Learning 

Rationale: 
• The certificate program is designed for practicing world language

teachers who want to develop their practice according to the identified 
“core practices” for world language teaching, as identified by recent 
scholarship in the field as well as by the American Council on the 
Teaching of Foreign Languages (ACTFL) and the Council for the 
Accreditation of Educator Preparation (CAEP) 

• The certificate program is a response to a growing demand for
offerings related to core practices in world language education since 
we hosted in the College a summer leadership institute on core 
practices in July 2015. 

Relationship to Other Programs 
• The certificate program would be one of a kind. Only ACTFL currently

offers periodic workshops on the core practices. As an online 
certificate program available nationwide, we would be able to nurture 
the development of teachers over time in a way that workshop 
offerings simply cannot. 

Student Enrollment 
• We anticipate enrolling cohorts of 30 students each year.



Appropriate candidates for the certificate program: 
• Practicing world language teachers in the United States and beyond

with an initial teaching licensure from a state/other licensing entity 
• Advanced-Low Oral Proficiency and Writing Proficiency as

documented by an ACTFL OPI and WPT or acceptable equivalents 
• A bachelor's degree from an accredited institution
• Admission to the program will be based on review of transcripts,

proficiency scores and recommendation letter. Minimum GPA to
complete the program will be 3.0/4.0

Curricular requirements 
• The graduate certificate in Core Practices in World Language

Education consists of a minimum of 12 credit hours. 
o EDUTL 6645 Language as a Resource: The Functions of Language in T&L - 3 hrs
o EDUTL 5613 Core Practices in WL Education - 3 hrs
o EDUTL 5616 Core Practices in WL Assessment - 3 hrs
o EDUTL 5618 Advanced Core Practices in WL Education - 3 hrs

Courses in the certificate program will not only offer a service to teachers in 
the field, they will also serve a site for training our doctoral students in world 
language education to be teacher educators. Further, the program will serve 
as a space for continuing research on the development of teacher practice, 
the work in core practices, and teacher educator practice. 

Respectfully submitted, 

Francis Troyan 



Department of Teaching and Learning 

Core Practices in World Language Education
The Department of Teaching and Learning in the College of Education and Human Ecology at the Ohio State University 
offers the online Certificate Program in Core Practices in World Language Education. Designed to advance the practice 
of world language teachers across the United States, this certificate program will develop teachers' ability to enact 
"core" practices that have been identified in the profession as essential to accomplished world language teaching. 

College of Education and Human Ecology  
Department of Teaching and Learning  
Academic Services  
Arps Hall, 1945 N. High Street, Columbus, OH 43210; 614-292- 2332 

The graduate certificate in Core Practices in World Language 
Education consists of a minimum of 12 graduate credit hours. 
The certificate is designed to develop practicing world language 
teachers' ability to enact core practices in their teaching related 
to target language interaction, assessment, and feedback. 

Access to a classroom requirement: A requirement of the 
Certificate Program in Core Practices in World Language 
Education is that you are a practicing teacher with a teaching 
assignment in a world language classroom where you can 
enact the practices that you are developing and, in the 
process, advance your classroom practice.

Required courses (12 credits): 

EDUTL 6645 Language as a Resource - 3 hrs

EDUTL 5613 Core Practices in WL Education - 3 hrs

EDUTL 5616 Core Practices in WL Assessment - 3 hrs 

EDUTL 5618 Advanced Core Practices in WL Education - 3 hrs

A letter grade of a B- or better is required in all coursework.

1. Develop the ability to both understand the theory that
informs the core practices.

Develop the ability to enact the core practices in the
classroom.2.

Reflect on and critique the enactment of the core practices
in his/her daily practice.3.

Core Practices in WL Eduation certificate program guidelines 
Eligible candidates 
Minimum requirements for admission include: 

• Practicing world language teachers in the United States
and beyond with an intial teaching licensure from a state/other 
licensing entity

• Advanced-Low Oral Proficiency and Writing Proficiency as
documented by an ACTFL OPI and WPT or acceptable equivalents

A bachelor's degree from an accredited institution

International applicants need 85 TOEFL score  

Minimum previous education: Bachelor's degree

Cost 
The total cost of the program is based on the number of credit hours 
and current OSU graduate tuition and fees.   

How to Apply 
Complete proper application:
First time applicants to the Ohio State Graduate School (non-
degree): Graduate non-degree application 
Former Ohio State graduate students: Graduate School 
reactivation form

A valid, standard Ohio teaching license or proof of  
out-of-state teaching license
All transcripts from previous institutions
Letter of support from supervisor on school letterhead

Credit hours required 
A minimum of 12 credit hrs.  

Transfer credit hours  
Students may transfer 6 credits from a certificate program to a 
degree granting program. 
No credits from other institutions will be allowed to fulfill 
certificate requirements. 

College of Education and Human Ecology  
Office of Academic Affairs  

172 Arps Hall  
http://ehe.osu.edu  

Rev. 01/01/2017

 Learning outcomes: 

•

•
Provide the following materials:

•
•

http://ehe.osu.edu/


 
 
 
 
 
 

College of Education and Human Ecology 
Department of Teaching and Learning 

 
 

April 21, 2017 
 
College of Education and Human Ecology Curriculum Committee 
Attn: Caroline Clark, Chair of EHE Curriculum Committee  
College of Education and Human Ecology Academic Affairs  
172 Arps Hall  
1945 N High Street  
Columbus, OH 43210 
 
 
Dear College Curriculum Committee, 
 
I am writing on behalf of the members of the Department of Teaching and Learning Graduate 
Studies Committee who have unanimously approved the proposed Core Practices in World 
Language Education Graduate Certificate. Our department proposes the program be 
effective as of Autumn Semester 2017. In conjunction with this letter, Dr. Ruth Lowery, 
Associate Chair of the Department of Teaching and Learning, has provided a letter 
concerning any resources that this program will require. 
 
It is our hope that you will be able to review the proposed program in your next meeting. 
Please let us know if anything further is needed. 
 
Sincerely, 
 

 
 
Lauren Salamone 
Coordinator, Curriculum and Licensure 
Academic Services 
Department of Teaching and Learning 
College of Education and Human Ecology 
1945 High Street 
227 Arps Hall 
Columbus, OH 43210 
614-292-2332 
Salamone.9@osu.edu 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 
 
 
 

College of Education and Human Ecology 
Department of Teaching and Learning 

333 Arps Hall, 1945 N. High St. 
Columbus, OH 43210-0711 

614-292-1257  Phone 
614-292-7695  Fax 

http://tl.ehe.osu.edu/  

April 25, 2017 
 
 
 
 

Dr. Caroline Clark  

Curriculum Committee Chair  

College of Education and Human Ecology  

 

Dear Dr. Clark:  

 

I am writing in support of the enclosed proposal for a Graduate Certificate in Core Practices in 

World Language by the faculty in the Department of Teaching and Learning. The Graduate 

Studies Committee unanimously approved the proposal on April 21, 2017 and the faculty hopes 

to begin offering the certificate in the autumn 2017 semester. The proposal, with supporting 

documents, is attached.  

 

There are currently no negative budgetary implications to the programs, and no additional funds 

or human resources are necessary for execution of this certificate. The administration of the 

department fully supports this proposal.  

 

If you have any questions or need additional information, do not hesitate to contact me.  

 

Sincerely,  

 

 
Ruth McKoy Lowery, Ph.D.  

Associate Chair and Professor  

Department of Teaching and Learning  

614-292-4925  

Lowery.163@osu.edu 

 

 

http://tl.ehe.osu.edu/


 

The Ohio State University 
College of Education and Human Ecology 

Department of Teaching & Learning 
EDUTL 5613 

Core Practices in World Language Education 
3 Credit Hours 

 
 

Location:   
Instructor:  
 

Please read this syllabus it contains important information. When you are in the course on 
Carmen, always view Announcements as well as the documents in the Modules. 
Course Description: This course will present theory and practice of teaching world language in 
beginning classes, based on current research on a practice-based approach to learning to teach focused on 
core practices. “The practice-based approach is founded on the assumption that teaching is not based 
solely on improvisation and intuition; it is complex work that can be explained, made visible, 
implemented, and refined” (e.g., Lampert & Graziani, 2009) and developed over time. 

• This course is organized in weekly modules that can be accessed through Carmen/Canvas. 
www.carmen.osu.edu 

• Each module will contain all of the materials for that week (e.g. assignments, power point slides) 
• All assignments are submitted through Canvas and all communication will be electronic. 

 
Academic Support 

• YouTube video on Studying tips https://youtu.be/IlU-zDU6aQ0 
• Getting started with Canvas: https://resourcecenter.odee.osu.edu/canvas/gettingstarted-canvas-

students 
• How to navigate in Canvas: https://resourcecenter.odee.osu.edu/canvas/gettingstarted-canvas-

students 
• Canvas Resource Center: https://resourcecenter.odee.osu.edu/canvas 

 
Prerequisites: Enrollment in the World Language B.S.Ed./M.Ed. program or the Certificate Program in 
Core Practices in World Language Education and permission from instructor.  
 
Course Objectives/Learning Outcomes – The following objectives will be covered in this course. The 
objectives align with the indicated program goals and are assessed in the following ways. Following 
successful completion of this course, the student will … 
 

Objective Program Goal or Standard Course Assessment 
Develop core practices (CPs) that 
are essential for effective world 
language teaching. 

ACTFL/CAEP Standards 3a and 4a Core Practice Lesson Design; Core 
Practice Video & Analysis; Core 
Practice Rehearsal & Reflection 

Learn how to work in a community 
of practice 

ACTFL/CAEP Standard 6c Core Practice Lesson Design 

Engage in collective learning and 
design of teaching related to each 
core practice 

ACTFL/CAEP Standards 6c Core Practice Rehearsal & 
Reflection 

Deconstruct core practices in class, 
demonstrate the core practice 

ACTFL/CAEP Standards 3a, 4a, and 
6c 

Core Practice Video & Analysis 

http://www.carmen.osu.edu/
https://youtu.be/IlU-zDU6aQ0
https://resourcecenter.odee.osu.edu/canvas/gettingstarted-canvas-students
https://resourcecenter.odee.osu.edu/canvas/gettingstarted-canvas-students
https://resourcecenter.odee.osu.edu/canvas/gettingstarted-canvas-students
https://resourcecenter.odee.osu.edu/canvas/gettingstarted-canvas-students
https://resourcecenter.odee.osu.edu/canvas


 

through videotaped exemplars, and 
implement a core practice in a field 
placement. 
 

The objective of this course is to foster the development of three core practices (CPs) that are essential for 
effective novice world language teachers. To accomplish this objective, you will work in a group of three 
or four throughout the semester. You and your group members will function together as a community of 
practice, engaged in collective learning and the design of teaching related to each CP. Each CP will be 
deconstructed in class, demonstrated through videotaped exemplars, and implemented by you in your 
fieldsite. The 5-week schedule depicted below will be followed for each CP. 

Instructional procedures in the practice-based course 

Week  Phase     EDUTL 5613 course activity 

1  Deconstruction    Introduction to the CP 

2  Deconstruction    Discussion of structured observations in the field site 

3  Demonstration    Analysis of videos featuring the CP 

4  Rehearsal and coaching   In-class rehearsal and coaching 

5  Implementation/feedback  In-class presentation of videotaped implementation 
 
 
Required Text(s) and Course Materials:  
Adair-Hauck, B., Glisan, E. W., & Troyan, F. J. (2013). Implementing integrated performance 

assessment. Alexandria, VA: ACTFL. 
Adair-Hauck, B., & Troyan, F. J. (2013). A descriptive and co-constructive approach to integrated 

performance assessment feedback. Foreign Language Annals 46 (1): 23-44. 
Derewianka, B., & Jones, P. (2012). Teaching language in context. Melbourne: Oxford University Press. 
Lee, J. F., & VanPatten, B. (2003). Making communicative language teaching happen (2nd ed.). Boston, 

MA: McGraw-Hill. 
Martin, J. R., & Rose, D. (2008). Genre relations: Mapping culture. London: Equinox. 
Shrum, J. L., & Glisan, E. W. (2010). Teacher's handbook: Contextualized language instruction (4th ed.). 

Boston, MA: Heinle Cengage Learning. 
Tharpe, R. G., & Gallimore, R. (1988). Rousing minds to life: Teaching, learning, and schooling in social 

contexts. New York: Cambridge University Press. 
Todhunter, S. (2007). Instructional conversations in a high school Spanish class. Foreign Language 

Annals, 40, 604–621.  
Troyan, F. J. (2014). Leveraging genre theory: A genre-based interactive model for the era of the 

Common Core State Standards. Foreign Language Annals, 47, 5-24.  
Troyan, F. J. (2016). Learning to mean in Spanish writing: A case study of a genre-based pedagogy for 

standards-based writing instruction. Foreign Language Annals, 49, 317–335. 
 
Communication 
 
Email Etiquette 

• Please utilize buckeyemail (per university standards) 
• Please reference the course number in the subject line 
• Please allow 2 business days for a response (note: if your email question is sent at the last minute 

it may not be possible to send you a response before an assignment is due) 
• If there is no response to an email after 2 days please send another email as a reminder 



 

• If emailing about a grade, please note grades and feedback will be posted within 1 week of due 
date listed in Carmen/Canvas 

 
Netiquette 

• Be thoughtful that others can and will view discussion posts; please refrain from using 
inappropriate language 

• Respect opinions of others 
• Do not plagiarize…ensure you represent your own thoughts and use your own words 
• Any student who plagiarizes will be reported to Committee of Academic Misconduct 

 

Technology 
• This class will require internet access and access to Carmen/Canvas 
• Students must be proficient in navigating Carmen/Canvas, as well as posting discussions, 

submitting assignments, and taking exams on Carmen/Canvas; Carmen/Canvas tutorials can be 
found at: https://resourcecenter.odee.osu.edu/canvas/getting-started-canvas-students 

• Carmen/Canvas technical support can be reached via email at 8help@osu.edu or via telephone at 
614-688-HELP 

• You will need access to MS Word or similar word processing software and working knowledge 
regarding formatting of professional documents. 

 

Accessibility of course technology 
• This online course requires use of Carmen/Canvas (Ohio State’s learning management system) 

and other online communication and multimedia tools. If you need additional services to use 
these technologies, please request accommodations with your instructor 

• https://community.canvaslms.com/docs/DOC-2061 
• https://www.canvaslms.com/accessibility 
• CarmenConnect (Adobe Connect) accessibility 
• Accessibility in Microsoft Office 2010  

https://resourcecenter.odee.osu.edu/canvas/getting-started-canvas-students
mailto:8help@osu.edu
https://community.canvaslms.com/docs/DOC-2061
https://www.canvaslms.com/accessibility
http://www.adobe.com/accessibility/products/adobeconnect.html
https://www.microsoft.com/en-us/Accessibility/office


 

 
 
Grading Plan/Grading Rubric: Rubrics for each assignment can be found on Carmen.  
Assignment Points 
Core Practice 1 Lesson 50 points 
Core Practice 1 Rehearsal & Reflection 50 points 
Core Practice 1 Video & Analysis 50 points 
Core Practice 2 Lesson 50 points 
Core Practice 2 Rehearsal & Reflection 50 points 
Core Practice 2 Video & Analysis 50 points 
Core Practice 3 Analysis 50 points 
Written Analysis of Development of Practice 100 points 
Total: 450 points 
 
Grading Scale:  

A 93-100% B+ 87-89 C+ 77-79 D+ 67-69 
A- 90-92 B 83-86 C 73-76 D 60-66 
 B- 80-82 C- 70-72 E 59% or less 

 
 

Date Topics Due for class 
1 Introduction to Course 

What are core practices (CPs)? 
What are Communities of Practice? 
 
Supporting interaction and target 
language communication (I-TLC); 
analyze passage 

Read Lee and VanPatten (2003) 
 
 
 

2 CI 
 
Analysis of I-TLC; analyze video 
Understanding Rehearsal 

Observe I-TLC in your placement (complete 
observation form) 
 
Read Lampert et al. (2013) Rehearsal Article 

3 Demonstrations of I-TLC Draft Lesson 
 

4 No class Draft Lesson 

5 
 

I-TLC 
Rehearsal 
Complete rehearsal reflection. 
 

Scripted lesson. 

6 I-TLC 
Presentation of video from class 

Complete rehearsal reflection. 
 
Implement lesson in fieldsite, videotape it, 
and prepare analysis. 
 

7 

 

Scaffolding Writing Instruction 
Identifying Genre 

Bring in model authentic texts (at least 2). 
Read Martin and Rose (2008) Chapter 1--
Getting Going with Genre 

8 Scaffolding Writing Instruction 
Unpacking functional language 

Guest Presentation 
Read Derewianka & Jones (2012) 

9 Scaffolding Writing Instruction 
The teaching-learning cycle 

Troyan (2014) 
Troyan (2016) 



 

 
Assignment Details: 
Attendance and Engagement: 
 In order to fully grasp the concepts that are presented in class, you need to ACTIVELY 

participate. Throughout each class, students will be given points for participating. Simply being 
physically present for the class is not enough for earning ‘engagement’ points. If you are 
physically present in class at the start of class and remain until the end of class, you will 
automatically receive 1 point. If you have an unexcused absence for a particular class or an 
unexcused reason for leaving early or coming late, you will be unable to earn engagement points 
for class.  

 To earn 2 points (full credit), you must actively engage in class. Engagement is defined as 
actively participating in the course by posing relevant questions to the instructor or classmates, 
constructively taking part in class-wide discussions, and/or constructively taking part in group 
assignments. Engaging in activities that are not related to the class (e.g., texting, surfing the 
internet, working on another class’s assignment) is an automatic way to lose ‘engagement points’ 
for a particular class.  

 In order to be prepared for discussions and to earn engagement points, students must complete the 
assigned readings before class. 

 These engagement points should be ‘easy’ points for students to earn. 
 Students are expected to attend all classes.  If you have an emergency please inform the 

instructor.  For every missed class it is your responsibility to get the notes from another student 
and make up any incomplete work promptly: Three or more absences may constitute a C or below 
grade. 

 
Lesson Rehearsal: 

Before the implementation of the CP lesson in the P-12 classroom, each candidate will rehearsal 
the lesson in the university classroom in front of her peers. The protocol for rehearsal is depicted 

Pre  
10 Scaffolding Writing Instruction 

Rehearsal 
Complete rehearsal reflection. 
 

Scripted lesson. 

11 Scaffolding Writing Instruction 
Presentation of video from class 

Complete rehearsal reflection. 
 
Implement lesson in fieldsite, videotape it, 
and prepare analysis. 
 

12 Offering Feedback to Students 
Corrective Feedback and Classroom 
Discourse 

Read Adair-Hauck and Troyan (2013) [Carmen] 
Read Implementing Integrated Performance 
Assessment, Chapter on Feedback. 
 

13 Offering Feedback to Students 
Corrective Feedback and Classroom 
Discourse 

Read Todhunter (2007) [Carmen] 
 

14 Analysis of Feedback Completed analysis due. 
 

15 Development of Practice across the 
semester. 

Written Analysis of Development of Practice 
Due X. 



 

below. Rehearsal must be completed in order advance to lesson implementation. Each rehearsing 
candidate will have 25 minutes. The 25 minutes should be divided as follows: 

Contextualize your lesson and focus our attention for feedback                 (2 minutes) 
Present the lesson                                                                                         (up to 13 minutes) 
Response from Dr. Troyan, your supervisor, and your colleagues              (7 minutes) 
Response from the Teacher Candidate                                                         (3 minutes)  

  
Upon completion of the rehearsal, please complete a one-page reflection responding to the 
following prompt: 

What learning will you take away from lesson rehearsal and integrate into your lesson 
implementation in the P-12 classroom? 

 
Post-Lesson Analysis 

Following the implementation of the CP lesson in the P-12 classroom, each candidate will 
complete a reflective analysis of the lesson to address the following overarching question: Have I 
addressed the features of the CP as depicted in the analytical tool? 

STEP 1 

Once you have completed the Post-Lesson Analysis Framework, use the framework sheet to 
complete the CI rubric. This step is a SELF-ASSESSMENT of your performance. This step will 
allow you to answer the questions: 

Where am I now? 

What steps do I need to take to meet this CP in in another lesson in the future? 

STEP 2 

After you complete the Post-Lesson Analysis Framework and the CI Rubric, you will write a 
reflection regarding your progress toward meeting the CI according to the specifications on the 
rubric. 

Once everything is complete, schedule a meeting with your university supervisor to review: 

 
1) The video of your performance 
2) Your Post-Lesson Analysis Framework 
3) Your Lesson Reflection 

 

Core Practices Growth Analysis 

Through this assignment, you will respond to the following question: 

How has my practice evolved over the autumn semester in terms of my classroom discourse? 

To document your development of core practices during this semester, you will write a reflection 
in which you describe the growth in your use of the core practices in terms of your classroom 
discourse. In this analysis of your development, you might reflection on the ways in which you 
promote Initiation-Response-Feedback patterns of discourse in teaching. You might also focus on 
how your use of comprehensible input has evolved during the semester by providing explicit 
evidence from your classroom discourse. Your reflection should be organized as follows: 

Where Have I Been Over the Past semester (in terms of your practice)? 



 

Where Am I Now (in terms of your practice)? 

Where Am I Going (in terms of your practice)? (i.e., What needs to be your focus next semester?) 

 

Policies for Missed Assignments: All assignments are due on the date listed on the syllabus below unless 
you have made prior arrangements with the instructor. Late assignments will be subject to lost points as 
describe below: 

 

5 minutes to 4 hours after time due Deduction of 1 point 

4 to 8 hours after time due Deduction of 2 points 

Over 8 hours after time due Deduction of 3 points 

 

Formatting and Citation Specifications 

1) Use 1” margins, Times New Roman Font, size 12.  

2) Save document as a .doc, .docx, or .rtf, never PDF.  

3) There is no need for a title line. Start your analysis/reflection on the first line of the document 
under the header.   

4) Include the following information in the header of the first page in the top right: 

Brutus Buckeye 

July 8, 2013 

Reflection Two 

5) On following pages, put your last name and page number in the top right-hand corner.  

6) When citing, use APA format. Follow the formatting instructions for in-text citations & 
references found here: http://owl.english.purdue.edu/owl/resource/560/01/ 

7) When submitting an electronic document to Carmen, name your document as indicated in the 
syllabus below. Failure to name your document appropriately will result in a .25 point loss.  

Troyan_Lesson_Analysis_CP_1 

 

Policies for Student Conduct and Participation: Attendance and participation are essential to building 
your knowledge base and skill sets as a foreign language teacher and will be recorded for each class 
meeting. Punctuality is expected, and you are expected to attend each class for the full session unless you 
have been excused in advance or in case of emergency.   

It is expected that all students will have read the course materials by the class meeting for which they are 
assigned.   

The presence of laptop computers in class is restricted to academic use directly related to our class 
activities and discussions. Cell phones are always to be turned off /on silent mode during class, no 
exceptions. Students who persist in using computers or phones inappropriately during class, or whose 
phones ring, may be asked to leave the classroom and will have points reduced for class attendance. 

You are welcome to use your cell phone, check email, surf the Web during class break time. 

http://owl.english.purdue.edu/owl/resource/560/01/


 

Academic Integrity (Academic Misconduct): Academic integrity is essential to maintaining an 
environment that fosters excellence in teaching, research, and other educational and scholarly activities. 
Thus, The Ohio State University and the Committee on Academic Misconduct (COAM) expect that all 
students have read and understand the University’s Code of Student Conduct, and that all students will 
complete all academic and scholarly assignments with fairness and honesty. Students must recognize that 
failure to follow the rules and guidelines established in the University’s Code of Student Conduct and this 
syllabus may constitute “Academic Misconduct.” 

The Ohio State University’s Code of Student Conduct (Section 3335-23-04) defines academic misconduct 
as: “Any activity that tends to compromise the academic integrity of the University, or subvert the 
educational process.” Examples of academic misconduct include (but are not limited to) plagiarism, 
collusion (unauthorized collaboration), copying the work of another student, and possession of 
unauthorized materials during an examination. Ignorance of the University’s Code of Student Conduct is 
never considered an “excuse” for academic misconduct, so I recommend that you review the Code of 
Student Conduct and, specifically, the sections dealing with academic misconduct. 

If I suspect that a student has committed academic misconduct in this course, I am obligated by 
University Rules to report my suspicions to the Committee on Academic Misconduct. If COAM 
determines that you have violated the University’s Code of Student Conduct (i.e., committed academic 
misconduct), the sanctions for the misconduct could include a failing grade in this course and suspension 
or dismissal from the University. 

If you have any questions about the above policy or what constitutes academic misconduct in this course, 
please contact me. 

Other sources of information on academic misconduct (integrity) to which you can refer include: 

• The Committee on Academic Misconduct web pages (COAM Home) 
• Ten Suggestions for Preserving Academic Integrity (Ten Suggestions) 
• Eight Cardinal Rules of Academic Integrity (www.northwestern.edu/uacc/8cards.html) 

Office of Disability Services Statement: Any student who feels s/he may need an accommodation based 
on the impact of a disability should contact me privately to discuss your specific needs. Please contact the 
Office for Disability Services at 614-292-3307 in room 150 Pomerene Hall to coordinate reasonable 
accommodations for students with documented disabilities. 

Grievances and Solving Problems: According to University Policies, available from the Division of 
Student Affairs, if you have a problem with this class, “You should seek to resolve a grievance 
concerning a grade or academic practice by speaking first with the instructor or professor:  Then, if 
necessary, with the department chairperson, college dean, and provost, in that order.  Specific procedures 
are outlined in Faculty Rule 3335-7-23, which is available from the Office of Student Life, 208 Ohio 
Union.”  “Grievances against graduate, research, and teaching assistants should be submitted first to the 
supervising instructor, then to the chairperson of the assistant’s department. “    

Statement on Diversity: The College of Education and Human Ecology affirms the importance and value 
of diversity in the student body. Our programs and curricula reflect our multicultural society and global 
economy and seek to provide opportunities for students to learn more about persons who are different 
from them.  Discrimination against any individual based upon protected status, which is defined as age, 
color, disability, gender identity or expression, national origin, race, religion, sex, sexual orientation, or 
veteran status, is prohibited. 

http://oaa.osu.edu/coam.html
http://oaa.osu.edu/coamtensuggestions.html
http://www.northwestern.edu/uacc/8cards.html


 

The College of Education and Human Ecology is committed to maintaining a community that recognizes 
and values the inherent worth and dignity of every person; fosters sensitivity, understanding, and mutual 
respect among its members; and encourages each individual to strive to reach his or her own potential. In 
pursuit of its goal of academic excellence, the College seeks to develop and nurture diversity, believing 
that it strengthens the organization, stimulates creativity, promotes the exchange of ideas, and enriches 
campus life. The College of Education and Human Ecology prohibits discrimination against any member 
of the University’s community on the basis of race, religion, color, sex, age, national origin or ancestry, 
marital status, parental status, gender identity, sexual orientation, ability status, health status, or veteran 
status. 

U/G Courses:  Not applicable  

Access to a classroom: A requirement of the Certificate Program in Core Practices in World Language 
Education is that you are a practicing world language teacher with a teaching assignment in a world 
language classroom where you can enact the practices that you are developing and, in the process, 
advance your classroom practice. 

Technology: Technology will be integrated in the course in a variety of ways. All lectures will use 
PowerPoint and multimedia presentations. Candidates will be required to access a web-based course 
management system (i.e., Carmen) to download course materials and submit assignments. In addition, 
candidates will learn about web-based resources and assistive/ universal technology to enhance 
instruction.  
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The Ohio State University 
College of Education and Human Ecology 

Department of Teaching & Learning 
EDUTL 5616—Autumn 2016 

Core Practices in World Language Assessment and Instruction for Learning 
3 Credit Hours 

 
 

Location:   
Instructor:  
 
Please read this syllabus it contains important information. When you are in the course on 
Carmen, always view Announcements as well as the documents in the Modules. 
 
Course Description: This course introduces students to core concepts, theories, issues, and practices in 
world language assessment and instruction for learning. The course is a requirement for the Certificate in 
Core Practices in World Language Education. In addition to reviewing fundamental aspects of 
testing/assessment, we look at the assessment of the three modes of communication from the perspectives 
of proficiency and performance. Give our focus in the certificate program on enacting practice, it is our 
assumption that assessment and instruction for learning is  “complex work that can be explained, made 
visible, implemented, and refined” (e.g., Lampert & Graziani, 2009) and developed over time. In this 
way, students gain both theoretical understanding and practical, hands-on experience in test development 
and the construction of classroom assessments.  

• This course is organized in weekly modules that can be accessed through Carmen/Canvas. 
www.carmen.osu.edu 

• Each module will contain all of the materials for that week (e.g. assignments, power point slides) 
• All assignments are submitted through Canvas and all communication will be electronic. 

 
Academic Support 

• YouTube video on Studying tips https://youtu.be/IlU-zDU6aQ0 
• Getting started with Canvas: https://resourcecenter.odee.osu.edu/canvas/gettingstarted-canvas-students 
• How to navigate in Canvas: https://resourcecenter.odee.osu.edu/canvas/gettingstarted-canvas-students 
• Canvas Resource Center: https://resourcecenter.odee.osu.edu/canvas 

 
Prerequisites: EDUTL 6645, EDUTL 5613, Enrollment in the Certificate Program in World Language.  
 
Course Objectives/Learning Outcomes – The following objectives will be covered in this course. The 
objectives align with the indicated program goals and are assessed in the following ways. Following 
successful completion of this course, the student will … 
 

Objective Program Goal or Standard Course Assessment 

Design and use ongoing authentic 
performance assessments using a 
variety of assessment models for all 
learners, including diverse students 

ACTFL/CAEP Standard 5a World Language Teaching Unit 

Reflect on and analyze the results of 
student assessments, adjust 
instruction accordingly, and use 
data to inform and strengthen 

ACTFL/CAEP Standard 5b World Language Teaching Unit 

http://www.carmen.osu.edu/
https://youtu.be/IlU-zDU6aQ0
https://resourcecenter.odee.osu.edu/canvas/gettingstarted-canvas-students
https://resourcecenter.odee.osu.edu/canvas/gettingstarted-canvas-students
https://resourcecenter.odee.osu.edu/canvas
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subsequent instruction. 
Interpret and report the results of 
student performances to all 
stakeholders in the community, with 
particular emphasis on building 
student responsibility for their own 
learning. 

ACTFL/CAEP Standard 5c World Language Teaching Unit 

Reflect on student performance to 
understand and explain the 
opportunities for advancing your 
practice based on insights into 
student learning. 

ACTFL/CAEP Standard 6c World Language Teaching Unit 

 
 
 
Required Text(s) and Course Materials:  
Adair-Hauck, B., Glisan, E. W., & Troyan, F. J. (2013). Implementing integrated performance 

assessment. Alexandria, VA: ACTFL. 
Adair-Hauck, B., & Troyan, F. J. (2013). A descriptive and co-constructive approach to integrated 

performance assessment feedback. Foreign Language Annals 46(1): 23-44. 
Shrum, J. L., & Glisan, E. W. (2015). Teacher's handbook: Contextualized language instruction (5th ed.). 

Boston, MA: Heinle Cengage Learning. 
Wiggins, G. P., & McTighe, J. (2005). Understanding by design (Expanded 2nd ed.). Alexandria, VA: 

Association for Supervision and Curriculum Development. 
 
 
Communication 
 
Email Etiquette 

• Please utilize buckeyemail (per university standards) 
• Please reference the course number in the subject line 
• Please allow 2 business days for a response (note: if your email question is sent at the last minute 

it may not be possible to send you a response before an assignment is due) 
• If there is no response to an email after 2 days please send another email as a reminder 
• If emailing about a grade, please note grades and feedback will be posted within 1 week of due 

date listed in Carmen/Canvas 
 
Netiquette 

• Be thoughtful that others can and will view discussion posts; please refrain from using 
inappropriate language 

• Respect opinions of others 
• Do not plagiarize…ensure you represent your own thoughts and use your own words 
• Any student who plagiarizes will be reported to Committee of Academic Misconduct 

 
Technology 

• This class will require internet access and access to Carmen/Canvas 
• Students must be proficient in navigating Carmen/Canvas, as well as posting discussions, 

submitting assignments, and taking exams on Carmen/Canvas; Carmen/Canvas tutorials can be 
found at: https://resourcecenter.odee.osu.edu/canvas/getting-started-canvas-students 

• Carmen/Canvas technical support can be reached via email at 8help@osu.edu or via telephone at 

https://resourcecenter.odee.osu.edu/canvas/getting-started-canvas-students
mailto:8help@osu.edu
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614-688-HELP 
• You will need access to MS Word or similar word processing software and working knowledge 

regarding formatting of professional documents. 
 
Accessibility of course technology 

• This online course requires use of Carmen/Canvas (Ohio State’s learning management system) 
and other online communication and multimedia tools. If you need additional services to use 
these technologies, please request accommodations with your instructor 

• https://community.canvaslms.com/docs/DOC-2061 
• https://www.canvaslms.com/accessibility 
• CarmenConnect (Adobe Connect) accessibility 
• Accessibility in Microsoft Office 2010

https://community.canvaslms.com/docs/DOC-2061
https://www.canvaslms.com/accessibility
http://www.adobe.com/accessibility/products/adobeconnect.html
https://www.microsoft.com/en-us/Accessibility/office
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Grading Scale 
A   93-100% C+ 77-79 
A-  90-92 C   73-76 
B+ 87-89 C-  70-72 
B    83-86 D+ 67-66 
B-  80-82 D   60-65 
E   59% or less 
 
 

Week Readings/Topic Assignments 
1 

    
Introduction to Assessment and Standards Cookies 

2 Types of assessment, reliability, validity Brown 1, 2 
3 Designing tests, What do grades mean? Brown 3, 11 
4 Standards-based Assessment and Grading, creating 

rubrics 
Wiggins & McTighe, Chapter X 
 

5 Dynamic Assessment; Formative Assessment  
6 Assessment for Learning 

Proficiency Assessment 
Shrum & Glisan, Chapter X 
Wiggins & McTighe. Chapter X 

7 The Integrated Performance Assessment Shrum & Glisan, Chapter X 
Wiggins & McTighe. Chapter X 

8 Assessing the Interpretive Mode Shrum & Glisan, Chapter X 
Wiggins & McTighe. Chapter X 

9 Assessing the Interpersonal Mode Shrum & Glisan, Chapter X 
Wiggins & McTighe. Chapter X 

10 Assessing the Presentational Mode Shrum & Glisan, Chapter X 
Wiggins & McTighe. Chapter X 

11 Feedback in Assessment  
12 Assessing content and language  
13   
14   
15  FINAL PROJECTS DUE 
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Course Project 
 

World Language Teaching Unit 

Section I – Knowing Your Students and School Contextual Factors 

Assignment 

Discuss how the community, district, school, classroom factors, and student characteristics affect 
the teaching-learning process. Include additional information about the supports and challenges that affect 
instruction and student learning. Include specific instructional implications for at least two characteristics 
and any other factors that will influence how you plan and implement your unit. This will be a narrative 
of two to three pages. 

School Context 

 Provide a detailed description of the school, the community the district and school factors. 
Determine the size, ethnic, racial, and socio-economic make-up of the school and the community. In 
addition determine any relevant organizational structures such as school reform, curricular change, alert 
status and connections to other district initiatives 

Classroom Context 

 Provide a detailed description of the community of learners you have selected for your focus. 
Include the number of students, gender, socioeconomic status (SES), free and reduced lunch (if 
applicable), ethnic, adoptive/foster, numbers of students using IPS, and relevant special needs categories 
including gifted, at grade level, and below. Furthermore, address physical features of the classroom 
(including availability of technology equipment and resources), and the extent of parental involvement. 
Also include relevant social problems or outcomes related to the function of the community of learners. 

Curricular Context 

 Provide a detailed description of the national, state, and local content standards as well as any 
curricular expectations for students after they leave your classroom. 

Social and Political Context 

Provide a detailed description of the academic performance initiatives and school- wide or 
community-wide outcomes, tensions and problems that affect student learning. 

Families and Community Context 

Provide a detailed description of the language and cultural practices in families and the 
community. Provide the demographics of the community as well as any changes that may be occurring. 

 Exceeds  
Standard 
(3 points) 

Meets 
 Standard 
(2 points) 

Needs  
Improvement 

(1 point) 
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A.  Section I  
 
Inclusion of 
Data & 
Impacting 
Factors  

The descriptions of all 
contexts are detailed and are 
supported by relevant data 
when appropriate and 
available. The descriptions 
indicate an excellent 
understanding of the 
contextual factors that 
impact learning and 
learners. 

The descriptions of all 
contexts are complete and 
are supported by relevant 
data when appropriate and 
available. The descriptions 
indicate an understanding of 
the contextual factors that 
impact learning and 
learners. 

The descriptions of all 
contexts are incomplete 
and/or not supported by 
relevant data. The 
descriptions indicate limited 
understanding of the 
contextual factors that 
impact learning and learners. 

B. Section I 
 
Cultural 
Understanding 
in 
Descriptions 
 
(ACTFL 3.b.) 
 
 

The descriptions also 
demonstrate a thorough 
understanding of language; 
cultural practices family 
goals, values and priorities 
and gives examples of how 
this knowledge has been 
utilized in instructional 
decisions. 

The descriptions also 
demonstrate an 
understanding of language, 
cultural practices family 
goals, values and priorities 
and gives examples of how 
this knowledge has been 
utilized in instructional 
decisions. 

The descriptions 
demonstrate a limited 
understanding of language, 
cultural practices, family 
goals, values and priorities 
and gives examples of how 
this knowledge has been 
utilized in instructional 
decisions. 

 
Section II – Planning for the Learning Environment  
 

Assignment 

 You will design a management organization plan. Develop and implement a plan that promotes 
learning. You will describe the type of classroom environment you wish to develop as well as your plan 
for working with other educators. Explain the values you wish to convey in this environment as well as 
how various aspects of your teaching practice will contribute to this environment. 

In addition you will develop a communication tool that will convey elements of your plan to 
others. This could be a newsletter sent home to students and parents that includes your expectations for 
attendance, grades, and homework. You might also include a sketch of the manner in which you would 
like to use the physical space of the classroom. 

First consider what values you are enacting through the learning environment and how you intend 
to shape the overall environment in order for students to learn to their full potential. Take thorough notes 
on your curriculum plan in order to consider the changes you would make to your plan in your future 
teaching experiences. Determine how to facilitate a learning environment and how a classroom can and 
will change based on your students and other contextual factors. Your plan should be clear and concise so 
that other professionals and families can understand what kind of learning environment you consider 
optimal. Your plan should also provide details that are interconnected and unified philosophy for what 
you consider valuable learning for your students. This will be a narrative and should be two to three 
pages.  

 
 Exceeds  

Standard 
(3 points) 

Meets 
 Standard 
(2 points) 

Needs  
Improvement 

(1 point) 
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C.  Section II 
 
Management 
Organization 
Plan  
 
 
 
 
 (ACTFL 3.b.)  
 

The management 
organization plan is 
detailed and well 
organized in its description 
of the desired learning 
environment and 
consistent management 
strategies, which 
demonstrate an 
understanding of the 
values and relationships to 
foster a positive learning 
environment. 

The management 
organization plan is clear in 
its description of the desired 
learning environment and 
consistent management 
strategies, which 
demonstrate an 
understanding of the values 
and relationships to foster a 
positive learning 
environment. 

The management 
organization plan is vague 
in its description of the 
desired learning 
environment and only 
somewhat consistent 
management strategies, 
and it does not 
demonstrate an 
understanding of the 
values and relationships to 
foster a positive learning 
environment. 

 
Section III - Teaching Unit with Supplementary Materials  

The unit will contain a minimum of five lessons, including one that incorporates a summative Integrated 
Performance Assessment (use the lesson template provided to students) and meet the following criteria: 

Teaching Unit 
 
1.   You will identify the theme of the teaching unit, based on a chapter in a language  

textbook and at least one authentic text for the language you are planning to teach.  You will use the 
tenets of Culturally Sustaining Pedagogy (i.e., Funds of Knowledge) throughout the unit so lessons 
are engaging for students and maximize learning for each lesson.  

 
2. Outline the chapter contents (or include a photocopy of the scope and sequence from the textbook if 

one is used in the program).  Include a copy of the transcript/abstract for an audio text or a copy of the 
actual article for a written text. 

3. Identify the Ohio world language standard(s), competencies, and content and process statements and 
for the proficiency level of the unit (novice, intermediate, advanced). The unit should allow you to 
touch upon each of the World-Readiness Standards at least once.  
 

4. At least one lesson must be cross-disciplinary where students learn to integrate their knowledge of 
the target language with other disciplines such as math, science, or social studies.  

 
5. At least one lesson or activity in the unit plan must be computer-based (e.g., using a web site or be 

Web 2.0 based). You should demonstrate the appropriate use of technology based on the mode of 
communication targeted in the lesson.  

 
6. At least one lesson or activity must address a minimum of three different learning styles.  
 
7. At least two activities must be your own design that strengthens the chapter from which the unit is 

taken. The teacher candidate should mark these activities as his or her own design. 

8. At least one lesson must explicitly integrate culture. The cultural activities must address the products, 
practices, and perspectives of the culture studied, according to the World-Readiness Standards (2015).  
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9. Include a narrative in which you explain how you specifically addressed numbers 3, 4, 6, 7, and 8. 
Also explain how Culturally Sustaining Pedagogy (i.e., Funds of Knowledge) was utilized throughout 
the unit. Suggested length: Three to five pages. 
 

10. Finally, be sure to provide a “road map” (sequence and suggestions) for another teacher or peer who 
might want to use your unit in the future. 

 
Evaluation of the teaching unit will be based on the following: 
1.    Logically integrated segments of the unit 
2. All four skills and appropriate cultural references included  
3. All goals and modes of communication required for the unit included  
4. Appropriate for proficiency level/interests of designated students  
5. Appropriate activities for the included authentic materials  
6. Creativity/originality/diversity of supplementary materials 
7. Appropriateness of the formative assessment tasks (Section IV)1  
8. Appropriateness of the summative assessment task (Section IV) 

 
 Exceeds  

Standard 
(3 points) 

Meets 
 Standard 
(2 points) 

Needs  
Improvement 

(1 point) 
Basic Requirements of the Unit  
D. Number of lessons More than five Five Less than five 
E. Authentic Text 
 
(ACTFL 4.c.)  

- More than one authentic 
text is included in the unit. 

- One authentic text is 
included in the unit. 

- No authentic texts are 
included in the unit.  

- A copy of all texts and 
transcripts (as 
appropriate). 
 

- A copy of nearly all texts 
and transcripts (as 
appropriate). 
 

- One or more copies of 
texts and transcripts (as 
appropriate) are missing. 

F. Culturally Sustaining 
Pedagogy (CSP) 
 
(ACTFL 3.b.)  

All lessons are aligned 
with the tenets of 
Culturally Sustaining 
Pedagogy (CRP) and 
demonstrate a thorough 
understanding in order to 
address the needs of 
diverse language learners.  

All lessons reflect the 
tenets of Culturally 
Relevant Sustaining (CRP) 
in order to address the 
needs of diverse language 
learners. 

One or more lessons do 
not reflect the tenets of 
Culturally Sustaining 
Pedagogy in order to 
address the needs of 
diverse language learners. 

G.  “Road Map”  
 
&  
 
Narrative  
 
(addressing points 3, 4, 6, 
7, and 8 and CRP) 

- Candidate has included a 
detailed, original “road 
map” for the unit that 
would enable a 
peer/colleague to execute 
the lessons in the future, 
and anticipates any 
questions they might have.  
 
- The 3-5 page narrative 
clearly describes how the 
specified required 
elements were integrated 
in the unit. 

- Candidate has included a 
“road map” for the unit 
that would enable a peer/ 
colleague to execute the 
lessons in the future. 
 
- The 3-5 page narrative 
describes how the 
specified required 
elements were integrated 
in the unit. 

- Candidate has not 
included a “road map” for 
the unit that would enable 
a peer/ colleague to 
execute the lessons in the 
future. 
 
- The narrative is not 3-5 
pages and/or does not 
sufficiently describe how 
the specified required 
elements were integrated 
in the unit. 

                                                           
1 See Assessment 5: Candidate Effect on Student Learning 
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 Exceeds  
Standard 
(3 points) 

Meets 
 Standard 
(2 points) 

Needs  
Improvement 

(1 point) 
H.  List of Materials  
 
 
 
 
 
 
 
 
 

The complete list of 
materials, and any 
copies of and/or links to 
the associated visual 
and audio materials 
(e.g., concept maps, 
Smartboard games, 
authentic digital media 
– videos, podcasts, 
websites, etc.), 
assignments (online 
interactive sites, etc.) 
and evaluations (links to 
Quia sites) are provided 
for all lessons in an 
organized format.   

The list of materials, 
and any copies of and/or 
links to the associated 
visual and audio 
materials (e.g., concept 
maps, Smartboard 
games, authentic digital 
media - videos, 
podcasts, websites, etc.), 
assignments (online 
interactive sites, etc.) 
and evaluations (links to 
Quia sites) are provided 
for nearly all lessons. 

The list of materials, 
and any copies of and/or 
links to the associated 
visual and audio 
materials (e.g., concept 
maps, Smartboard 
games, authentic digital 
media- videos, podcasts, 
websites, etc.), 
assignments (online 
interactive sites, etc.) 
and evaluations (links to 
Quia sites, e.g.) are 
missing for one or more 
lessons in the unit. 

Overall Unit Construction 
I. Cross-Disciplinary 
Lesson(s) 
 
(ACTFL 2.c)  
 

More than one lesson 
plan includes a content-
based approach to 
language instruction that 
is based on the 
integration of language 
and subject-area content 
(e.g., math, science, 
social studies, art, 
and/or music). 

One lesson plan 
integrates concepts from 
other subject areas such 
as math, science, social 
studies, art, and music, 
displaying that 
candidates intend to 
teach students strategies 
for learning this new 
content in the world 
language. 

There are no lessons 
that evidence a plan for 
cross-disciplinary 
instruction, or the cross-
disciplinary plan 
integrates discrete 
pieces of information 
from other subject areas, 
usually as they appear in 
instructional materials. 

J. Technology-based 
Lesson(s) 
 
 
(ACTFL 4.c.) 
 

More than one lesson or 
activity in the unit plan 
incorporates target 
language input and 
opportunities for 
negotiation of meaning 
and meaningful 
interaction through 
students’ interaction 
with digital media 
(perhaps through the use 
of stations - see 
examples in “List of 
Materials” line above).  

One lesson or activity in 
the unit plan 
incorporates target 
language input and 
opportunities for 
negotiation of meaning 
and meaningful 
interaction through 
students’ interaction 
with digital media 
(perhaps through the use 
of stations - see 
examples in “List of 
Materials” line above).           

There are no lessons or 
activities in the unit plan 
that incorporate target 
language input and 
opportunities for 
negotiation of meaning 
and meaningful 
interaction through 
students’ interaction 
with digital media (see 
examples in “List of 
Materials” line above).  
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 Exceeds  
Standard 
(3 points) 

Meets 
 Standard 
(2 points) 

Needs  
Improvement 

(1 point) 
K.  Planning for 
Diverse Learning 
Styles 
 
(ACTFL 3.b.)  

More than one lesson or 
activity in the unit 
attends to a minimum of 
three or more learning 
styles in order to 
address the needs of 
diverse language 
learners. 

One lesson or activity in 
the unit attends to a 
minimum of three 
learning styles in order 
to address the needs of 
diverse language 
learners. 

There are no lessons or 
activities in the unit plan 
that attend to a 
minimum of three 
learning styles in order 
to address the needs of 
diverse language 
learners. 

L. Designing 
Instructional Activities 
 
(ACTFL 4.c.) 

More than two activities 
in the unit plan are 
designed by the 
candidate, strengthen 
the chapter material on 
which the unit is based, 
and are clearly 
connected to prior 
knowledge. The 
candidate has indicated 
these self-designed 
activities within the 
unit.  

Two activities in the 
unit are designed by the 
candidate and 
strengthen the chapter 
material on which the 
unit is based. The 
candidate has indicated 
these self-designed 
activities within the 
unit.  

There are one or no 
activities in the unit 
designed by the 
candidate, or the 
candidate has not 
indicated which 
activities within the unit 
were self-designed.  

M. Culturally-based 
Lesson(s) 
 
(ACTFL 2.a.) & 
(ACTFL 2.b.)  

One lesson in the unit is 
based on culture and 
includes:  
- one or more activities 
that will assist students 
in developing cultural 
understanding (i.e., 
relationships between 
practices, products and 
perspectives); 
AND  
- one or more cultural 
activities that will begin 
to assist students to 
learn and understand the 
value of literary and 
cultural texts as well as 
cultural traditions 
related to the language.  

One lesson in the unit is 
based on culture and 
includes: 
- one activity that will 
assist students in 
developing cultural 
understanding (i.e., 
relationships between 
practices, products and 
perspectives);  
OR 
- one cultural activity 
that will begin to assist 
students to learn and 
understand the value of 
literary and cultural 
texts as well as cultural 
traditions related to the 
language.  

No lessons are based on 
culture, or one or more 
of the following types of 
activities are missing 
from the lesson based 
on culture:  
- an activity that will 
assist students in 
cultural understanding 
(i.e., relationships 
between practices, 
products and 
perspectives);  
AND/OR 
- a cultural activity that 
will begin to assist 
students to learn and 
understand the value of 
literary and cultural 
texts as well as cultural 
traditions related to the 
language.  

Articulation of Student Objectives  
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 Exceeds  
Standard 
(3 points) 

Meets 
 Standard 
(2 points) 

Needs  
Improvement 

(1 point) 
N. SWBAT Statements 
 
(ACTFL 3.a.) 
 
  

Student learning 
objective (SWBAT) 
statements define 
measurable outcomes 
for student learning and 
are developmentally 
appropriate for the 
grade and proficiency 
level.  

Student learning 
objectives (SWBAT) 
statements define 
measurable outcomes 
for student learning. 
 

Student learning 
objectives (SWBAT) 
statements do not define 
measurable outcomes 
for student learning, or 
may be missing.  

O. Alignment of 
Objectives and 
Standards 
 
(ACTFL 4.b.)  

There is a strong 
alignment between the 
objectives and the Ohio 
Standards and W-RSLL, 
and the standards are the 
focus of all classroom 
activities. 

The objectives and the 
Ohio Standards and W-
RSLL are aligned, and 
the standards are the 
focus of most classroom 
activities.  
 

There is little to no 
alignment between the 
objectives and the Ohio 
Standards and W-RSLL, 
and the standards are the 
focus of few to no 
classroom activities. 

Articulation of Standards 
P. Use of Appropriate 
Standards 
 
(ACTFL 4.a.) 

Ohio Standards and W-
RSLL, competencies, 
and content and process 
statements appropriate 
to the proficiency level 
of the unit are creatively 
integrated into all 
lessons.  

Ohio Standards and W-
RSLL, competencies, 
and content and process 
statements appropriate 
to the proficiency level 
of the unit are integrated 
into all lessons. 

Ohio Standards and W-
RSLL, competencies, 
and content and process 
statements appropriate 
to the proficiency level 
of the unit are 
insufficient or not 
integrated into one of 
more lessons. 

Lesson Procedures 
Q. Lesson Description 
 
(ACTFL 3.a.) 

The unit has an 
extensive variety of 
fully-explained 
activities that engage 
students, and the focus 
is on target language 
input and opportunities 
for negotiation of 
meaning and 
meaningful interaction. 
Models are consistently 
presented. 

The unit has a variety of 
activities that engage 
students and the focus is 
on target language input 
and opportunities for 
negotiation of meaning 
and meaningful 
interaction. Models are 
included. 

The unit has very little 
to no variety of 
activities that engage 
students, and there is 
limited to no focus on 
target language input 
and opportunities for 
negotiation of meaning 
and meaningful 
interaction. Very few to 
no models are included. 

 
Section IV : Assessments for the Teaching Unit  
 
Description of Assignment 
 
You will design a performance-based assessment plan/process (e.g., skits, technology-enhanced 
presentations, storyboards, etc.) for the teaching unit.   
 
This assessment plan will be composed of the following components: 
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1) An Integrated Performance Assessment summative assessment (i.e., no paper-based tests) 

a. Note: You will include an original rubric of your own design for this assessment 
2) Pre-assessment in ONE MODE of COMMUNICATION 
3) “I CAN STATEMENTS” PRE- and POST UNIT 
4) Formative assessments  
5) Written rationale for your assessment decisions 

EXAMPLE 
If the unit theme is related to food, a final project might require K-12 students to create a healthy 

“cultural exploration” dinner plan for a family of four based on the food pyramid.  Throughout the unit, 
they might engage in, and be formatively assessed through the following activities as preparation for the 
summative assessment: 

 
1) read about traditional foods common to countries where the TL is spoken,  
2) examine food-related realia such as authentic menus, food packaging etc. to determine the 

general nutritional content of common foods, and  
3) survey adults and children about their likes and dislikes.  

IPA requirements:  
a. Assess the three communicative modes (interpretive, interpersonal, and presentational); 
b. Connect the assessment to other disciplines through authentic texts; 
c. Demonstrate cultural awareness; and 
d. Develop an original rubric that will assess the final products of the assessment.  

Pre-assessment and Post-assessment requirements:  
a. Design and describe a pre-assessment process/strategy that enables you to collect data on 

each individual student and is aligned with the Ohio Teacher Evaluation System (OTES) 
documents and procedures (see Powerpoint on Growth Measure). 

b. Include a copy of your pre-assessment and post-assessments instruments. 

Formative assessment requirements: 
a. Design at least one formative assessment activity for each lesson 

a. Ensure that the formative assessments are building toward enabling students to 
achieve the goals and objectives of the final summative assessment. For example, in 
the food-unit example above, activities 1-3 (reading, interpreting, and surveying) can 
function as formative assessments that contribute to student performance on the 
summative project.  

b. Assess the three communicative modes (interpretive, interpersonal, and presentational) across 
your formative assessments (e.g., perhaps on day one, you assess students’ interpretive 
abilities, while on day two, you assess their interpersonal abilities); 

c. Assess students’ development in the three modes of communication across your formative 
assessments (e.g., perhaps on day one, you assess students’ interpretive abilities through a 
reading activity, while on day two, you assess their interpersonal development). 
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Exceeds 
Standard 
(3 points) 

Meets 
Standard 
(2 points) 

Needs improvement 
(1 points) 

Summative Assessment Requirements 
Knowing Assessment Models and Using them Appropriately 
R. Interpretive, 
Interpersonal, 
and 
Presentational 
Mode 
Assessment 
 
(ACTFL 5.a.)  

Performance 
assessment: 
- skillfully measures 
students’ abilities to 
interpret authentic text 
from the target culture  
AND 
- skillfully measures 
students’ abilities to 
negotiate meaning as 
listeners/speakers and 
readers/writers in the 
interpersonal mode;  
AND 
uses illustration, 
narration, or 
demonstrations to 
capture how well 
students speak or write 
in planned contexts and 
addresses audience, 
style, and cultural 
context (presentational 
mode).  

Performance 
assessment meets at 
least two of the 
following: 
 - measures students’ 
abilities to interpret 
authentic texts from the 
target culture; 
AND/OR 
- measures students’ 
abilities to negotiate 
meaning as 
listeners/speakers and 
readers/writers in an 
interactive mode;  
AND/OR 
- uses illustration, 
narration, or 
demonstrations to 
capture how well 
students speak or write 
in planned contexts.  

Performance 
assessment (interpretive 
and/or interpersonal, 
and/or presentational) 
was taken from 
instructional materials 
prepared by others.  
AND/OR  
Performance 
assessment may not:  
- measure students’ 
abilities to interpret 
authentic texts from the 
target culture; 
AND/OR 
- measure students’ 
abilities to negotiate 
meaning as 
listeners/speakers and 
readers/writers in an 
interactive mode;  
AND/OR 
- use illustration, 
narration, or 
demonstrations to 
capture how well 
students speak and 
write in planned 
contexts. 

S. Vocabulary 
and Grammar 
Assessed 
through three 
modes of 
communication 
 
(ACTFL 5.a.)   

Vocabulary and 
grammar are assessed 
meaningfully through 
formative and 
summative assessments 
of the three modes of 
communication at 
Bloom’s Taxonomy 
levels 4 and above.  

Vocabulary and 
grammar are assessed 
meaningfully through 
formative and 
summative assessments 
of the three modes of 
communication, but it 
may be out of context 
and/or meeting lower 
levels of Bloom’s 
Taxonomy (levels 2 
and 3).  

Vocabulary and 
grammar are assessed 
through traditional four 
skills (listening and/or 
speaking and/or reading 
and/or writing) in the 
formative and 
summative assessment 
and/or at level one or 
two of Bloom’s 
Taxonomy. 

T. Rubric 
Assessing K-12 
Student Work 
 
(ACTFL 5.a.)   

Rubric fully addresses 
all unit objectives and 
activities and describes 
discernible differences 
to indicate levels of 

Rubric addresses most 
unit objectives and 
activities, and describes 
differences to indicate 
levels of student 

Rubric may not address 
all unit objectives 
and/or activities, and/or 
describe differences to 
indicate levels of 
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Exceeds 
Standard 
(3 points) 

Meets 
Standard 
(2 points) 

Needs improvement 
(1 points) 

 student performance.  
AND  
When group work is a 
component of the 
assessment, rubric 
clearly defines the 
expectations for this 
element.  

performance. 
AND  
When group work is a 
component of the 
assessment, the rubric 
defines the expectations 
for this element. 

student performance. 
AND/OR 
When group work is a 
component of the 
assessment, the rubric 
may not define the 
expectations for this 
element.  

U. Pre-
Assessment and 
Description of 
Pre-Assessment 
Strategies  
 
(ACTFL 5.a.)   

Pre-assessment and a 
detailed description of 
the strategies are 
included. 

Pre-assessment and a 
description of the 
strategies are included. 

Pre-assessment and/or a 
description of the 
strategies may not be 
complete. 

V. Formative 
Assessment 
Appropriately 
Leads to 
Summative 
Assessment 
 
(ACTFL 5.a.)   

Formative assessments 
are present in each 
lesson, address all 
modes of 
communication and 
language skills, and are 
strategically designed to 
provide the teacher 
candidate with multiple 
forms of evidence that 
s/he can use for 
monitoring student 
progress toward the 
standards and objectives 
of the unit. 
 

Formative assessments 
are present in most 
lessons, address 2 
modes of 
communication and/or 
2-3 language skills, and 
are designed to provide 
the teacher candidate 
with multiple forms of 
evidence that s/he can 
use for monitoring 
student progress toward 
the standards and 
objectives of the unit. 

Formative assessments 
may not be present in 
all lessons  
AND/OR  
address at least 2 modes 
of communication 
and/or at least two 
language skills, 
AND/OR  
designed to provide the 
teacher candidate with 
information s/he can 
use for monitoring 
student progress toward 
the standards and 
objectives of the unit. 

W. Rationale 
Statement 
 
(ACTFL 5.c.)   

Description of the 
assessments is complete, 
logical, and detailed.  
AND 
Evidence indicates a 
thorough understanding 
of the assessment types 
and their impact on 
teaching learning and 
learning a language. 
AND 
Examples are provided 
to show how this 
assessment knowledge 
has been utilized in 
instructional decisions. 

Description of the 
assessments is 
complete and logical. 
AND 
Evidence indicates 
some understanding of 
the assessment types 
and their impact on 
teaching learning and 
learning a language. 

Description of the 
assessmentst is 
incomplete and/or 
illogical. 
AND/OR 
Evidence does not 
indicate some 
understanding of 
assessment types and 
their impact on teaching 
learning and learning a 
language. 
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Section V: Analysis of Student Learning and Presentation of Data  

a. Create a table, chart, and/or graph that demonstrates your K-12 students’ progress toward the 
learning outcomes throughout the teaching unit. Include data from each individual student. 

a. Note: Your table/chart/graph should document student progress from the pre-
assessment through the summative assessment (i.e., you should capture data along 
the way from formative assessments in order to monitor student growth).  

b. Include copies of all assessment strategies and instruments. 

c. Include copies of student work, including assessment scores, and other data used to create 
graphs showing student learning (delete students’ names on the examples of their work).  

d. Write a 3-5 pages narrative that interprets and draws conclusions about the data. Support your 
interpretations by citing evidence from your pre, formative, and summative assessment data. 

At a designated time in the Capstone course in the spring, you will present your work. Be prepared to 
discuss your unit and discuss what you learned from the project.  
 
 
 
 

Exceeds 
Standard 
(3 points) 

Meets 
Standard 
(2 points) 

Needs improvement 
(1 point) 

Reporting Assessment Results 
X. Data Presentation  
 
and  
 
Supporting Data  
 
(ACTFL 5.b.)   

- Assessment data 
presentation is well 
organized in a chart, 
table, and/or graph 
and provides in depth 
information about 
student knowledge 
and attitudes for each 
student in class.  
 
- Copies of student 
work (and scores) that 
were collected 
impartially are 
included. 

- Assessment data 
presentation is 
presented in a chart, 
table, and/or graph, 
and provides 
information about 
student knowledge 
and/or attitudes for 
most students in the 
class. 
 
- Copies of student 
work (and scores), are 
included. 

- Assessment data 
presentation may not 
be presented in a 
chart, table and/or 
graph, and/or provide 
information about  
student knowledge 
and attitudes for most 
students in the class. 
 
- Copies of student 
work (and/or scores), 
and/or a chart, table, 
and/or graph that 
illustrates student 
learning may not be 
included. 

Y. Describing and 
Discussing Results 
 
 
(ACTFL 5.c.)   

- Narrative is 3-5 
pages and provides a 
sophisticated 
interpretation and 
description of 
the progress students 
made in terms of 
language proficiency 
and 
cultural knowledge. 
They cite numerous 

- Narrative is 3-5 
pages and interprets 
and describes 
the progress students 
made in terms of 
language proficiency 
and 
cultural knowledge. 
They cite some 
examples from the 
data to illustrate what 

- Narrative is less than 
three pages and/or 
may not interpret 
and/or describe 
the progress students 
made in terms of 
language proficiency 
and 
cultural knowledge.  
AND/OR  
They may not cite 
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Exceeds 
Standard 
(3 points) 

Meets 
Standard 
(2 points) 

Needs improvement 
(1 point) 

examples from the 
data to illustrate what 
students can do.  

students can do.  examples from the 
data to illustrate what 
students can do.  

Z. Describing and 
Discussing Results 
(continued) 
 
 
(ACTFL 5.c.)   

- Candidate is able to 
succinctly summarize 
and describe evidence 
of student learning 
during class 
presentation. 

- Candidate is able to 
describe evidence of 
student learning 
during class 
presentation. 

- Candidate may not 
be able to describe 
evidence of student 
learning during class 
presentation. 

 
Section VI: Reflection on Effects on Student Learning 

Write a 3-5 page reflection of your unit after you have used it as part of your student teaching 
experience. Evaluate what you did in the classroom and your approach to teaching the target language. 
Use the following questions as a guide for your reflection: 
 
1. Did you base your lesson plan on language acquisition theories?  

 a.  How did planning lessons inform your teaching?  

 b.  In what ways did the plan demonstrate your ability to use acquisition  
theories in your teaching? Give examples of how language acquisition  
theories were integrated into your lessons.  
 

2. Analyze your teaching from the beginning to the end of your unit.  
 
 a. Did your lessons reach all learners? 
 
 b. Which lesson plans demonstrated your ability to reach all learners? 
 

d. How were the Ohio and World-Readiness standards incorporated in your lessons? 
 
Did you use a variety of the standards consistently?  

 

3. How did you use assessments to make decisions about teaching (e.g., planning content, making 
modification in instruction, shifting focus)? How effective were those decisions in helping students learn 
 
4. How effective were you in documenting the progress made by your students? 

 a. What methods and how did you use them to collect your data? 

 b.  What criteria did you use to demonstrate that student learning took place? 

c. What in particular did you learn from data collection and analyses?  
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Exceeds 
Standard 
(3 points) 

Meets 
Standard 
(2 points) 

Needs improvement 
(1 point) 

Reflection on Overall Student Learning 
AA. Overall Reflection 
 
(ACTFL 3.a.) 

Narrative is 3-5 pages, 
insightfully and 
objectively describes 
and interprets the 
teaching episode, 
demonstrates strong 
understanding of the 
standards and their 
integration in the 
classroom, demonstrates 
strong understanding of 
SLA theories and relates 
them to classroom 
strategies for student 
learning,  
and thoughtfully reflects 
on instructional 
planning and decision 
making. 

Narrative is 3-5 pages, 
describes and interprets 
the teaching episode, 
demonstrates 
understanding of the 
standards and their 
integration in the 
classroom, and reflects 
on instructional 
planning and decision 
making. 

Narrative is less than 3 
pages and/or there may 
be cursory interpretation 
of the teaching episode, 
and/or it may not 
demonstrate 
understanding of the 
standards and their 
integration in the 
classroom, and/or it may 
not reflect on 
instructional planning 
and decision making. 

AB. Reflecting on 
Assessment  
 
(ACTFL 5.b.) 

Narrative includes 
sophisticated analysis 
and interpretation of 
data that demonstrates 
an ability to respond in 
the moment to student 
needs. It is clear that the 
candidate used 
assessment 
results to work with 
students individually to 
help them identify the 
gaps in their knowledge 
and skills.  

Narrative demonstrates 
analysis and 
interpretation of data 
that provide and explain 
documentation to 
demonstrate that 
learning has occurred. 
The candidate used 
insights gained from 
assessing student 
performance to adapt, 
change, and reinforce 
instruction.  
 
 

Narrative may not 
demonstrate analysis 
and/or interpretation of 
data to provide and 
explain documentation 
to demonstrate that 
learning has occurred. 
The discussion may not 
be overly reflective and 
suggest that the 
candidate used the 
results to conduct whole 
group review, rather 
than responding to 
individual student needs.   

 
Scores from Rubrics will be converted to grades out of 100% using the formula from Shrum & Glisan 
(2015). 
 
 
 
Attendance and Engagement: 

 In order to fully grasp the concepts that are presented in class, you need to ACTIVELY participate. 
Throughout each class, students will be given points for participating. Simply being physically present for 
the class is not enough for earning ‘engagement’ points. If you are physically present in class at the start of 
class and remain until the end of class, you will automatically receive 1 point. If you have an unexcused 
absence for a particular class or an unexcused reason for leaving early or coming late, you will be unable to 
earn engagement points for class.  

 To earn 2 points (full credit), you must actively engage in class. Engagement is defined as actively 
participating in the course by posing relevant questions to the instructor or classmates, constructively taking 
part in class-wide discussions, and/or constructively taking part in group assignments. Engaging in 
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activities that are not related to the class (e.g., texting, surfing the internet, working on another class’s 
assignment) is an automatic way to lose ‘engagement points’ for a particular class.  

 In order to be prepared for discussions and to earn engagement points, students must complete the assigned 
readings before class. 

 These engagement points should be ‘easy’ points for students to earn. 
 Students are expected to attend all classes.  If you have an emergency please inform the instructor.  For 

every missed class it is your responsibility to get the notes from another student and make up any 
incomplete work promptly: Three or more absences may constitute a C or below grade. 

 
Policies for Missed Assignments: All assignments are due on the date listed on the syllabus below unless you have 
made prior arrangements with the instructor. Late assignments will be subject to lost points as describe below: 
 

5 minutes to 4 hours after time due Deduction of 1 point 

4 to 8 hours after time due Deduction of 2 points 

Over 8 hours after time due Deduction of 3 points 
 
Formatting and Citation Specifications 

1) Use 1” margins, Times New Roman Font, size 12.  

2) Save document as a .doc, .docx, or .rtf, never PDF.  

3) There is no need for a title line. Start your analysis/reflection on the first line of the document under 
the header.   

4) Include the following information in the header of the first page in the top right: 
Brutus Buckeye 

July 8, 2013 
Reflection Two 

5) On following pages, put your last name and page number in the top right-hand corner.  

6) When citing, use APA format. Follow the formatting instructions for in-text citations & references 
found here: http://owl.english.purdue.edu/owl/resource/560/01/ 

7) When submitting an electronic document to Carmen, name your document as indicated in the syllabus 
below. Failure to name your document appropriately will result in a .25 point loss.  

Troyan_Lesson_Analysis_CP_1 
 
Policies for Student Conduct and Participation: Attendance and participation are essential to building your 
knowledge base and skill sets as a foreign language teacher and will be recorded for each class meeting. Punctuality 
is expected, and you are expected to attend each class for the full session unless you have been excused in advance 
or in case of emergency.   
It is expected that all students will have read the course materials by the class meeting for which they are assigned.   
The presence of laptop computers in class is restricted to academic use directly related to our class activities and 
discussions. Cell phones are always to be turned off /on silent mode during class, no exceptions. Students who 
persist in using computers or phones inappropriately during class, or whose phones ring, may be asked to leave the 
classroom and will have points reduced for class attendance. 
You are welcome to use your cell phone, check email, surf the Web during class break time. 
Academic Integrity (Academic Misconduct): Academic integrity is essential to maintaining an environment that 
fosters excellence in teaching, research, and other educational and scholarly activities. Thus, The Ohio State 
University and the Committee on Academic Misconduct (COAM) expect that all students have read and understand 
the University’s Code of Student Conduct, and that all students will complete all academic and scholarly 
assignments with fairness and honesty. Students must recognize that failure to follow the rules and guidelines 
established in the University’s Code of Student Conduct and this syllabus may constitute “Academic Misconduct.” 

The Ohio State University’s Code of Student Conduct (Section 3335-23-04) defines academic misconduct 
as: “Any activity that tends to compromise the academic integrity of the University, or subvert the 

http://owl.english.purdue.edu/owl/resource/560/01/
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educational process.” Examples of academic misconduct include (but are not limited to) plagiarism, 
collusion (unauthorized collaboration), copying the work of another student, and possession of 
unauthorized materials during an examination. Ignorance of the University’s Code of Student Conduct is 
never considered an “excuse” for academic misconduct, so I recommend that you review the Code of 
Student Conduct and, specifically, the sections dealing with academic misconduct. 

If I suspect that a student has committed academic misconduct in this course, I am obligated by 
University Rules to report my suspicions to the Committee on Academic Misconduct. If COAM 
determines that you have violated the University’s Code of Student Conduct (i.e., committed academic 
misconduct), the sanctions for the misconduct could include a failing grade in this course and suspension 
or dismissal from the University. 

If you have any questions about the above policy or what constitutes academic misconduct in this course, 
please contact me. 

Other sources of information on academic misconduct (integrity) to which you can refer include: 

• The Committee on Academic Misconduct web pages (COAM Home) 

• Ten Suggestions for Preserving Academic Integrity (Ten Suggestions) 

• Eight Cardinal Rules of Academic Integrity (www.northwestern.edu/uacc/8cards.html) 
Office of Disability Services Statement: Any student who feels s/he may need an accommodation based on the 
impact of a disability should contact me privately to discuss your specific needs. Please contact the Office for 
Disability Services at 614-292-3307 in room 150 Pomerene Hall to coordinate reasonable accommodations for 
students with documented disabilities. 

Grievances and Solving Problems: According to University Policies, available from the Division of 
Student Affairs, if you have a problem with this class, “You should seek to resolve a grievance 
concerning a grade or academic practice by speaking first with the instructor or professor:  Then, if 
necessary, with the department chairperson, college dean, and provost, in that order.  Specific procedures 
are outlined in Faculty Rule 3335-7-23, which is available from the Office of Student Life, 208 Ohio 
Union.”  “Grievances against graduate, research, and teaching assistants should be submitted first to the 
supervising instructor, then to the chairperson of the assistant’s department. “    
Statement on Diversity: The College of Education and Human Ecology affirms the importance and value of 
diversity in the student body. Our programs and curricula reflect our multicultural society and global economy and 
seek to provide opportunities for students to learn more about persons who are different from them.  Discrimination 
against any individual based upon protected status, which is defined as age, color, disability, gender identity or 
expression, national origin, race, religion, sex, sexual orientation, or veteran status, is prohibited. 
The College of Education and Human Ecology is committed to maintaining a community that recognizes and values 
the inherent worth and dignity of every person; fosters sensitivity, understanding, and mutual respect among its 
members; and encourages each individual to strive to reach his or her own potential. In pursuit of its goal of 
academic excellence, the College seeks to develop and nurture diversity, believing that it strengthens the 
organization, stimulates creativity, promotes the exchange of ideas, and enriches campus life. The College of 
Education and Human Ecology prohibits discrimination against any member of the University’s community on the 
basis of race, religion, color, sex, age, national origin or ancestry, marital status, parental status, gender identity, 
sexual orientation, ability status, health status, or veteran status. 
U/G Courses:  Not applicable  
Access to a classroom: A requirement of the Certificate Program in Core Practices in World Language Education is 
that you are a practicing teacher with a teaching assignment in a world language classroom where you can enact the 
practices that you are developing and, in the process, advance your classroom practice. 
Technology: Technology will be integrated in the course in a variety of ways. All lectures will use PowerPoint and 
multimedia presentations. Candidates will be required to access a web-based course management system (i.e., 

http://oaa.osu.edu/coam.html
http://oaa.osu.edu/coamtensuggestions.html
http://www.northwestern.edu/uacc/8cards.html
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Carmen) to download course materials and submit assignments. In addition, candidates will learn about web-based 
resources and assistive/ universal technology to enhance instruction.  
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The Ohio State University 
College of Education and Human Ecology 

Department of Teaching & Learning 
EDUTL 5618—Autumn 2016 

Advanced Core Practices in World Language Education 
3 Credit Hours 

 
 

Location:   
Instructor:  
 

Please read this syllabus it contains important information. When you are in the course on 
Carmen, always view Announcements as well as the documents in the Modules. 

 

Course Description: This course will expand upon the repertoire of core practices developed in EDUTL 
5613 by creating space within which practicing teachers enact advanced core practices for world language 
education by building upon the foundations that have been established related to systemic functional 
linguistic theory and theory and practice of teaching world language in beginning classes, based on 
current research on a practice-based approach to learning to teach focused on core practices. “The 
practice-based approach is founded on the assumption that teaching is not based solely on improvisation 
and intuition; it is complex work that can be explained, made visible, implemented, and refined” (e.g., 
Lampert & Graziani, 2009) and developed over time. 

• This course is organized in weekly modules that can be accessed through Carmen/Canvas. 
www.carmen.osu.edu 

• Each module will contain all of the materials for that week (e.g. assignments, power point slides) 
• All assignments are submitted through Canvas and all communication will be electronic. 

 
Academic Support 

• YouTube video on Studying tips https://youtu.be/IlU-zDU6aQ0 
• Getting started with Canvas: https://resourcecenter.odee.osu.edu/canvas/gettingstarted-canvas-

students 
• How to navigate in Canvas: https://resourcecenter.odee.osu.edu/canvas/gettingstarted-canvas-

students 
• Canvas Resource Center: https://resourcecenter.odee.osu.edu/canvas 

 
Prerequisites: EDUTL 6645, EDUTL 5613, EDUTL 5615; Enrollment in the Certificate Program in 
World Language.  
 
Course Objectives/Learning Outcomes – The following objectives will be covered in this course. The 
objectives align with the indicated program goals and are assessed in the following ways. Following 
successful completion of this course, the student will … 
 

Objective Program Goal or Standard Course Assessment 
Develop core practices (CPs) that are 
essential for effective world language 
teaching. 

ACTFL/CAEP Standards 3a and 
4a 

Core Practice Lesson Design; Core 
Practice Video & Analysis; Core 
Practice Rehearsal & Reflection 

Learn how to work in a community of 
practice 

ACTFL/CAEP Standard 6c Core Practice Lesson Design 

Engage in collective learning and ACTFL/CAEP Standards 6c Core Practice Rehearsal & 

http://www.carmen.osu.edu/
https://youtu.be/IlU-zDU6aQ0
https://resourcecenter.odee.osu.edu/canvas/gettingstarted-canvas-students
https://resourcecenter.odee.osu.edu/canvas/gettingstarted-canvas-students
https://resourcecenter.odee.osu.edu/canvas/gettingstarted-canvas-students
https://resourcecenter.odee.osu.edu/canvas/gettingstarted-canvas-students
https://resourcecenter.odee.osu.edu/canvas
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design of teaching related to each core 
practice 

Reflection 

Deconstruct core practices in class, 
demonstrate the core practice through 
videotaped exemplars, and implement a 
core practice in a field placement. 

ACTFL/CAEP Standards 3a, 4a, 
and 6c 

Core Practice Video & Analysis 

Enact in practice linguistic theories that 
inform language development and 
practice 

  

Enact in practice assessment theories 
and associated means for offering 
students effective feedback for growth 
in performance related to proficiency 
development 

  

Enact in practice strategies for the 
effective integration of content and 
language in world language instruction 

  

 

The objective of this course is to foster the development of three advanced core practices (CPs) that are 
essential for effective accomplished world language teachers. To acheive this objective, you will work in 
a group of three or four throughout the semester. You and your group members will function together as a 
community of practice, engaged in collective learning and the design of teaching related to each CP. Each 
CP will be deconstructed in class, demonstrated through videotaped exemplars, and implemented by you 
in your fieldsite. The 5-week schedule depicted below will be followed for each CP. 

Instructional procedures in the practice-based course 

Week  Phase     EDUTL 5616 course activity 

1  Deconstruction    Introduction to the CP 

2  Deconstruction    Discussion of structured observations in the field site 

3  Demonstration    Analysis of videos featuring the CP 

4  Rehearsal and coaching   In-class rehearsal and coaching 

5  Implementation/feedback  In-class presentation of videotaped implementation 
 
 
Required Text(s) and Course Materials:  
Adair-Hauck, B., Glisan, E. W., & Troyan, F. J. (2013). Implementing integrated performance 

assessment. Alexandria, VA: ACTFL. 
Adair-Hauck, B., & Troyan, F. J. (2013). A descriptive and co-constructive approach to integrated 

performance assessment feedback. Foreign Language Annals 46 (1): 23-44. 
Derewianka, B., & Jones, P. (2012). Teaching language in context. Melbourne: Oxford University Press. 
Lampert, M., Franke, M. L., Kazemi, E., Ghousseini, H., Turrou, A. C., Beasley, H., . . . Crowe, K. 

(2013). Keeping it complex: Using rehearsals to support novice teacher learning of ambitious 
teaching. Journal of Teacher Education, 64, 226-243.  

Lee, J. F., & VanPatten, B. (2003). Making communicative language teaching happen (2nd ed.). Boston, 
MA: McGraw-Hill. 

Martin, J. R., & Rose, D. (2008). Genre relations: Mapping culture. London: Equinox. 
Shrum, J. L., & Glisan, E. W. (2010). Teacher's handbook: Contextualized language instruction (4th ed.). 

Boston, MA: Heinle Cengage Learning. 
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Tharpe, R. G., & Gallimore, R. (1988). Rousing minds to life: Teaching, learning, and schooling in social 
contexts. New York: Cambridge University Press. 

Todhunter, S. (2007). Instructional conversations in a high school Spanish class. Foreign Language 
Annals, 40, 604–621.  

Troyan, F. J. (2014). Leveraging genre theory: A genre-based interactive model for the era of the 
Common Core State Standards. Foreign Language Annals, 47, 5-24.  

Troyan, F. J. (2016). Learning to mean in Spanish writing: A case study of a genre-based pedagogy for 
standards-based writing instruction. Foreign Language Annals, 49, 317–335. 

 
Communication 
 
Email Etiquette 

• Please utilize buckeyemail (per university standards) 
• Please reference the course number in the subject line 
• Please allow 2 business days for a response (note: if your email question is sent at the last minute 

it may not be possible to send you a response before an assignment is due) 
• If there is no response to an email after 2 days please send another email as a reminder 
• If emailing about a grade, please note grades and feedback will be posted within 1 week of due 

date listed in Carmen/Canvas 
 
Netiquette 

• Be thoughtful that others can and will view discussion posts; please refrain from using 
inappropriate language 

• Respect opinions of others 
• Do not plagiarize…ensure you represent your own thoughts and use your own words 
• Any student who plagiarizes will be reported to Committee of Academic Misconduct 

 

Technology 
• This class will require internet access and access to Carmen/Canvas 
• Students must be proficient in navigating Carmen/Canvas, as well as posting discussions, 

submitting assignments, and taking exams on Carmen/Canvas; Carmen/Canvas tutorials can be 
found at: https://resourcecenter.odee.osu.edu/canvas/getting-started-canvas-students 

• Carmen/Canvas technical support can be reached via email at 8help@osu.edu or via telephone at 
614-688-HELP 

• You will need access to MS Word or similar word processing software and working knowledge 
regarding formatting of professional documents. 

 

Accessibility of course technology 
• This online course requires use of Carmen/Canvas (Ohio State’s learning management system) 

and other online communication and multimedia tools. If you need additional services to use 
these technologies, please request accommodations with your instructor 

• https://community.canvaslms.com/docs/DOC-2061 
• https://www.canvaslms.com/accessibility 
• CarmenConnect (Adobe Connect) accessibility 
• Accessibility in Microsoft Office 2010 

  

https://resourcecenter.odee.osu.edu/canvas/getting-started-canvas-students
mailto:8help@osu.edu
https://community.canvaslms.com/docs/DOC-2061
https://www.canvaslms.com/accessibility
http://www.adobe.com/accessibility/products/adobeconnect.html
https://www.microsoft.com/en-us/Accessibility/office
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Grading Plan/Grading Rubric: Rubrics for each assignment can be found on Carmen.  
Assignment Points 
Core Practice 1 Lesson 50 points 
Core Practice 1 Rehearsal & Reflection 50 points 
Core Practice 1 Video & Analysis 50 points 
Core Practice 2 Lesson 50 points 
Core Practice 2 Rehearsal & Reflection 50 points 
Core Practice 2 Video & Analysis 50 points 
Core Practice 3 Analysis 50 points 
Written Analysis of Development of Practice 100 points 
Total: 450 points 
 
Grading Scale:  

A 93-100% B+ 87-89 C+ 77-79 D+ 67-69 
A- 90-92 B 83-86 C 73-76 D 60-66 
 B- 80-82 C- 70-72 E 59% or less 

 
 

Date Topics Due for class 
August 24 Introduction to Course 

What are core practices (CPs)? 
What are Communities of Practice? 
 
Comprehensible Input (CI); analyze 
passage 

Read Lee and VanPatten (2003) 
 
 
 

August 31 CI 
 
Analysis of comprehensible Input; 
analyze video 
Understanding Rehearsal 

Observe CI in your placement (complete 
observation form) 
 
Read Lampert et al. (2013) Rehearsal Article 

September 
7 

Demonstrations of CI Draft Lesson 
 

September 
14 

No class Draft Lesson 

September 
21 

 

CI 
Rehearsal 
Complete rehearsal reflection. 
 

Scripted lesson. 

September 
28 

CI 
Presentation of video from class 

Complete rehearsal reflection. 
 
Implement lesson in fieldsite, videotape it, 
and prepare analysis. 
 

October 5 Scaffolding Writing Instruction 
Identifying Genre 

Bring in model authentic texts (at least 2). 
Read Martin and Rose (2008) Chapter 1--
Getting Going with Genre 

October 
12 

Scaffolding Writing Instruction 
Unpacking functional language 

Guest Presentation 
Read Derewianka & Jones (2012) 

October Scaffolding Writing Instruction Troyan (2014) 



5/17/2015 

 
Assignment Details: 
Attendance and Engagement: 
 In order to fully grasp the concepts that are presented in class, you need to ACTIVELY 

participate. Throughout each class, students will be given points for participating. Simply being 
physically present for the class is not enough for earning ‘engagement’ points. If you are 
physically present in class at the start of class and remain until the end of class, you will 
automatically receive 1 point. If you have an unexcused absence for a particular class or an 
unexcused reason for leaving early or coming late, you will be unable to earn engagement points 
for class.  

 To earn 2 points (full credit), you must actively engage in class. Engagement is defined as 
actively participating in the course by posing relevant questions to the instructor or classmates, 
constructively taking part in class-wide discussions, and/or constructively taking part in group 
assignments. Engaging in activities that are not related to the class (e.g., texting, surfing the 
internet, working on another class’s assignment) is an automatic way to lose ‘engagement points’ 
for a particular class.  

 In order to be prepared for discussions and to earn engagement points, students must complete the 
assigned readings before class. 

 These engagement points should be ‘easy’ points for students to earn. 
 Students are expected to attend all classes.  If you have an emergency please inform the 

instructor.  For every missed class it is your responsibility to get the notes from another student 
and make up any incomplete work promptly: Three or more absences may constitute a C or below 
grade. 

 
Lesson Rehearsal: 

19 The teaching-learning cycle 
Pre 

Troyan (2016) 
 

October 
26 

Scaffolding Writing Instruction 
Rehearsal 
Complete rehearsal reflection. 
 

Scripted lesson. 

November 
2 

Scaffolding Writing Instruction 
Presentation of video from class 

Complete rehearsal reflection. 
 
Implement lesson in fieldsite, videotape it, 
and prepare analysis. 
 

November 
9 
 

Offering Feedback to Students 
Corrective Feedback and Classroom 
Discourse 

Read Adair-Hauck and Troyan (2013) [Carmen] 
Read Implementing Integrated Performance 
Assessment, Chapter on Feedback. 
 

November 
16 

Offering Feedback to Students 
Corrective Feedback and Classroom 
Discourse 

Read Todhunter (2007) [Carmen] 
 

November 
23 

No class  

November 
30 

Analysis of Feedback Completed analysis due. 
 

December 
7 

Development of Practice across the 
semester. 

Written Analysis of Development of Practice 
Due December 13, 2016 at 6pm. 
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Before the implementation of the CP lesson in the P-12 classroom, each candidate will rehearsal 
the lesson in the university classroom in front of her peers. The protocol for rehearsal is depicted 
below. Rehearsal must be completed in order advance to lesson implementation. Each rehearsing 
candidate will have 25 minutes. The 25 minutes should be divided as follows: 

Contextualize your lesson and focus our attention for feedback                 (2 minutes) 
Present the lesson                                                                                         (up to 13 minutes) 
Response from Dr. Troyan, your supervisor, and your colleagues              (7 minutes) 
Response from the Teacher Candidate                                                         (3 minutes)  

  
Upon completion of the rehearsal, please complete a one-page reflection responding to the 
following prompt: 

What learning will you take away from lesson rehearsal and integrate into your lesson 
implementation in the P-12 classroom? 

 
Post-Lesson Analysis 

Following the implementation of the CP lesson in the P-12 classroom, each candidate will 
complete a reflective analysis of the lesson to address the following overarching question: Have I 
addressed the features of the CP as depicted in the analytical tool? 

STEP 1 

Once you have completed the Post-Lesson Analysis Framework, use the framework sheet to 
complete the CI rubric. This step is a SELF-ASSESSMENT of your performance. This step will 
allow you to answer the questions: 

Where am I now? 

What steps do I need to take to meet this CP in in another lesson in the future? 

STEP 2 

After you complete the Post-Lesson Analysis Framework and the CI Rubric, you will write a 
reflection regarding your progress toward meeting the CI according to the specifications on the 
rubric. 

Once everything is complete, schedule a meeting with your university supervisor to review: 

 
1) The video of your performance 
2) Your Post-Lesson Analysis Framework 
3) Your Lesson Reflection 

 

Core Practices Growth Analysis 

Through this assignment, you will respond to the following question: 

How has my practice evolved over the autumn semester in terms of my classroom discourse? 

To document your development of core practices during this semester, you will write a reflection 
in which you describe the growth in your use of the core practices in terms of your classroom 
discourse. In this analysis of your development, you might reflection on the ways in which you 
promote Initiation-Response-Feedback patterns of discourse in teaching. You might also focus on 
how your use of comprehensible input has evolved during the semester by providing explicit 
evidence from your classroom discourse. Your reflection should be organized as follows: 
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Where Have I Been Over the Past semester (in terms of your practice)? 

Where Am I Now (in terms of your practice)? 

Where Am I Going (in terms of your practice)? (i.e., What needs to be your focus next semester?) 

 

Policies for Missed Assignments: All assignments are due on the date listed on the syllabus below unless 
you have made prior arrangements with the instructor. Late assignments will be subject to lost points as 
describe below: 

 

5 minutes to 4 hours after time due Deduction of 1 point 

4 to 8 hours after time due Deduction of 2 points 

Over 8 hours after time due Deduction of 3 points 

 

Formatting and Citation Specifications 

1) Use 1” margins, Times New Roman Font, size 12.  

2) Save document as a .doc, .docx, or .rtf, never PDF.  

3) There is no need for a title line. Start your analysis/reflection on the first line of the document 
under the header.   

4) Include the following information in the header of the first page in the top right: 

Brutus Buckeye 

July 8, 2013 

Reflection Two 

5) On following pages, put your last name and page number in the top right-hand corner.  

6) When citing, use APA format. Follow the formatting instructions for in-text citations & 
references found here: http://owl.english.purdue.edu/owl/resource/560/01/ 

7) When submitting an electronic document to Carmen, name your document as indicated in the 
syllabus below. Failure to name your document appropriately will result in a .25 point loss.  

Troyan_Lesson_Analysis_CP_1 

 

Policies for Student Conduct and Participation: Attendance and participation are essential to building 
your knowledge base and skill sets as a foreign language teacher and will be recorded for each class 
meeting. Punctuality is expected, and you are expected to attend each class for the full session unless you 
have been excused in advance or in case of emergency.   

It is expected that all students will have read the course materials by the class meeting for which they are 
assigned.   

The presence of laptop computers in class is restricted to academic use directly related to our class 
activities and discussions. Cell phones are always to be turned off /on silent mode during class, no 
exceptions. Students who persist in using computers or phones inappropriately during class, or whose 
phones ring, may be asked to leave the classroom and will have points reduced for class attendance. 

You are welcome to use your cell phone, check email, surf the Web during class break time. 

http://owl.english.purdue.edu/owl/resource/560/01/
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Academic Integrity (Academic Misconduct): Academic integrity is essential to maintaining an 
environment that fosters excellence in teaching, research, and other educational and scholarly activities. 
Thus, The Ohio State University and the Committee on Academic Misconduct (COAM) expect that all 
students have read and understand the University’s Code of Student Conduct, and that all students will 
complete all academic and scholarly assignments with fairness and honesty. Students must recognize that 
failure to follow the rules and guidelines established in the University’s Code of Student Conduct and this 
syllabus may constitute “Academic Misconduct.” 

The Ohio State University’s Code of Student Conduct (Section 3335-23-04) defines academic misconduct 
as: “Any activity that tends to compromise the academic integrity of the University, or subvert the 
educational process.” Examples of academic misconduct include (but are not limited to) plagiarism, 
collusion (unauthorized collaboration), copying the work of another student, and possession of 
unauthorized materials during an examination. Ignorance of the University’s Code of Student Conduct is 
never considered an “excuse” for academic misconduct, so I recommend that you review the Code of 
Student Conduct and, specifically, the sections dealing with academic misconduct. 

If I suspect that a student has committed academic misconduct in this course, I am obligated by 
University Rules to report my suspicions to the Committee on Academic Misconduct. If COAM 
determines that you have violated the University’s Code of Student Conduct (i.e., committed academic 
misconduct), the sanctions for the misconduct could include a failing grade in this course and suspension 
or dismissal from the University. 

If you have any questions about the above policy or what constitutes academic misconduct in this course, 
please contact me. 

Other sources of information on academic misconduct (integrity) to which you can refer include: 

• The Committee on Academic Misconduct web pages (COAM Home) 
• Ten Suggestions for Preserving Academic Integrity (Ten Suggestions) 
• Eight Cardinal Rules of Academic Integrity (www.northwestern.edu/uacc/8cards.html) 

Office of Disability Services Statement: Any student who feels s/he may need an accommodation based 
on the impact of a disability should contact me privately to discuss your specific needs. Please contact the 
Office for Disability Services at 614-292-3307 in room 150 Pomerene Hall to coordinate reasonable 
accommodations for students with documented disabilities. 

Grievances and Solving Problems: According to University Policies, available from the Division of 
Student Affairs, if you have a problem with this class, “You should seek to resolve a grievance 
concerning a grade or academic practice by speaking first with the instructor or professor:  Then, if 
necessary, with the department chairperson, college dean, and provost, in that order.  Specific procedures 
are outlined in Faculty Rule 3335-7-23, which is available from the Office of Student Life, 208 Ohio 
Union.”  “Grievances against graduate, research, and teaching assistants should be submitted first to the 
supervising instructor, then to the chairperson of the assistant’s department. “    

Statement on Diversity: The College of Education and Human Ecology affirms the importance and value 
of diversity in the student body. Our programs and curricula reflect our multicultural society and global 
economy and seek to provide opportunities for students to learn more about persons who are different 
from them.  Discrimination against any individual based upon protected status, which is defined as age, 
color, disability, gender identity or expression, national origin, race, religion, sex, sexual orientation, or 
veteran status, is prohibited. 

http://oaa.osu.edu/coam.html
http://oaa.osu.edu/coamtensuggestions.html
http://www.northwestern.edu/uacc/8cards.html
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The College of Education and Human Ecology is committed to maintaining a community that recognizes 
and values the inherent worth and dignity of every person; fosters sensitivity, understanding, and mutual 
respect among its members; and encourages each individual to strive to reach his or her own potential. In 
pursuit of its goal of academic excellence, the College seeks to develop and nurture diversity, believing 
that it strengthens the organization, stimulates creativity, promotes the exchange of ideas, and enriches 
campus life. The College of Education and Human Ecology prohibits discrimination against any member 
of the University’s community on the basis of race, religion, color, sex, age, national origin or ancestry, 
marital status, parental status, gender identity, sexual orientation, ability status, health status, or veteran 
status. 

U/G Courses:  Not applicable  

Access to a classroom: A requirement of the Certificate Program in Core Practices in World Language 
Education is that you are a practicing teacher with a teaching assignment in a world language classroom 
where you can enact the practices that you are developing and, in the process, advance your classroom 
practice. 

Technology: Technology will be integrated in the course in a variety of ways. All lectures will use 
PowerPoint and multimedia presentations. Candidates will be required to access a web-based course 
management system (i.e., Carmen) to download course materials and submit assignments. In addition, 
candidates will learn about web-based resources and assistive/ universal technology to enhance 
instruction.  
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The Ohio State University 
College of Education and Human Ecology 

Department of Teaching & Learning 
EDUTL 6445 Language as a Resource: Understanding the Functions of Language in Teaching and 

Learning  
___________ Semester 

Day: 
Time: 

Prepared by Francis J. Troyan 
3 Credit Hours 

 
 
Instructors:   
 
Office:   
 
Office Hours: By appointment 
 

Email:  
 
Please read this syllabus it contains important information. When you are in the course on Carmen, 
always view Announcements as well as the documents in the Modules. 
 
Course Description 
The functions of language in teaching, learning, and schooling in general can reveal the underlying 
features of language use in these contexts. Whether in content-area literacy, Bilingual Education, 
Teaching English to Speakers of Other Languages (TESOL), or World Language Education, this course 
explores the language choices available based on the particular context in which language is used. To this 
end, course reading and activities will provide Masters level students and teacher candidates with a space 
to discuss and deconstruct these functions language through the analysis of both personal and educational 
language samples. Finally, students will apply their developing functional linguistic repertoire to 1) the 
analysis and teaching of texts in their particular content area or 2) a linguistic analysis project that is 
developed with the instructor. We will position our use of functional linguistics as a critical lens on 
teaching and learning by addressing the following questions: To what extent can the use of functional 
linguistics develop our understanding of:  

a. The legitimacy of our own bi/multi-lingual or multi-dialectal skills and those of our students? 
b. Language as a functional, meaning-making resource? 
c. Language as structured according to specific purposes, genres, and modalities? 

 
• This course is organized in weekly modules (bi-weekly modules in the summer session) that 

can be accessed through Carmen/Canvas. www.carmen.osu.edu 
• Each module will contain all of the materials for that week (e.g. assignments, power point slides) 
• All assignments are submitted through Canvas and all communication will be electronic. 

 
Academic Support 

• YouTube video on Studying tips https://youtu.be/IlU-zDU6aQ0 
• Getting started with Canvas: https://resourcecenter.odee.osu.edu/canvas/gettingstarted-canvas-

students 
• How to navigate in Canvas: https://resourcecenter.odee.osu.edu/canvas/gettingstarted-canvas-

students 

http://www.carmen.osu.edu/
https://youtu.be/IlU-zDU6aQ0
https://resourcecenter.odee.osu.edu/canvas/gettingstarted-canvas-students
https://resourcecenter.odee.osu.edu/canvas/gettingstarted-canvas-students
https://resourcecenter.odee.osu.edu/canvas/gettingstarted-canvas-students
https://resourcecenter.odee.osu.edu/canvas/gettingstarted-canvas-students
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• Canvas Resource Center: https://resourcecenter.odee.osu.edu/canvas 
 
Required Texts 

Derewianka, B., & Jones, P. (2012). Teaching language in context. Melbourne: Oxford 
University Press. 
Butt, D., Fahey, R., Spinks, S., & Yallop, C. (2000). Using Functional Grammar: An Explorer’s 
Guide. National Centre for English Language Teaching and Research: Macquarie University. 
Course readings will be posted on Carmen.   

Other Readings 
Baker, C. (2001). Foundations of Bilingual Education and Bilingualism. Clevedon, England: Multilingual 

Matters. 
Butt, D., Fahey, R., Spinks, S., Yallop, C. (2000). Using functional grammar: An explorer’s guide. 

Sydney: National Centre for English Language Teaching and Research. 
Derewianka, B., & Jones, P. (2012). Teaching language in context. Melbourne: Oxford University Press. 
Eggins, S. (1994). An introduction to systemic functional linguistics. London: Pinter. 
Eggins, S., & Slade, D. (1997). Analysing casual conversation. London: Cassell.  
García, O. (2009). Bilingual Education in the 21st century: A global perspective. Malden, MA: Wiley-

Blackwell. 
Martin, J. R., & Rose, D. (2008). Genre relations: Mapping culture. London: Equinox. 
May, S. (2013). Disciplinary divides, knowledge contstruction, and the multilingual turn. In S. May (Ed.), 

The multilingual turn: Implications for SLA, TESOL, and Bilingual Education (pp. 7-31). New 
York: Routledge. 

Ortega, L. (1999). Language and equality: Ideological and structural constraints in foreign language 
education in the US. In T. Huebner & K. A. Davis (Eds.), Sociopolitical perspectives in language 
policy and planning in the USA (pp. 243-266). New York: John Benjamins. 

Ortega, L. (2013). Ways forward for a bi/multilingual turn in SLA. In S. May (Ed.), The multilingual 
turn: Implications for SLA, TESOL, and Bilingual Education (pp. 32-52). New York: Routledge. 

 
Communication 
 
Email Etiquette 

• Please utilize buckeyemail (per university standards) 
• Please reference the course number in the subject line 
• Please allow 2 business days for a response (note: if your email question is sent at the last minute 

it may not be possible to send you a response before an assignment is due) 
• If there is no response to an email after 2 days please send another email as a reminder 
• If emailing about a grade, please note grades and feedback will be posted within 1 week of due 

date listed in Carmen/Canvas 
 
Netiquette 

• Be thoughtful that others can and will view discussion posts; please refrain from using 
inappropriate language 

• Respect opinions of others 
• Do not plagiarize…ensure you represent your own thoughts and use your own words 
• Any student who plagiarizes will be reported to Committee of Academic Misconduct 

 
Technology 

• This class will require internet access and access to Carmen/Canvas 
• Students must be proficient in navigating Carmen/Canvas, as well as posting discussions, 

submitting assignments, and taking exams on Carmen/Canvas; Carmen/Canvas tutorials can be 

https://resourcecenter.odee.osu.edu/canvas
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found at: https://resourcecenter.odee.osu.edu/canvas/getting-started-canvas-students 
• Carmen/Canvas technical support can be reached via email at 8help@osu.edu or via telephone at 

614-688-HELP 
• You will need access to MS Word or similar word processing software and working knowledge 

regarding formatting of professional documents. 
 
Accessibility of course technology 

• This online course requires use of Carmen/Canvas (Ohio State’s learning management system) 
and other online communication and multimedia tools. If you need additional services to use 
these technologies, please request accommodations with your instructor 

• https://community.canvaslms.com/docs/DOC-2061 
• https://www.canvaslms.com/accessibility 
• CarmenConnect (Adobe Connect) accessibility 
• Accessibility in Microsoft Office 2010 

 
 
Overview of Assignments and Possible Points 

Assignments Possible Points 
Assignment #1: Quizzes on Class Readings 100 (10%) 
Assignment #2: Critical Reflections & Questions 150 (15%) 
Assignment #3: Text Analysis 200 (20%) 
Assignment #4: Email Analysis 200 (20%) 
Assignment #5: Comparative Genre Analysis 200 (20%) 
Assignment #6: Lesson Plan Design & Demonstration 150 (15%) 
Total 1000 points 
 
Grading Scale 
 
A    93-100% C+  77-79 
A-  90-92  C    73-76 
B+ 87-89  C-   70-72 
B     83-86  D+  67-66 
B-   80-82  D    60-65 
E    59% or less 
 
 
Policies 
 
Attendance – Attendance and participation are essential to building your knowledge base and skill sets as 
a foreign language teacher and will be recorded for each class meeting. Punctuality is expected, and you 
are expected to attend each class for the full session unless you have been excused in advance or in case 
of emergency.   
 
It is expected that all students will have read the course materials by the class meeting for which they are 
assigned.   
 
The presence of laptop computers in class is restricted to academic use directly related to our class 
activities and discussions. Cell phones are always to be turned off /on silent mode during class, no 
exceptions. Students who persist in using computers or phones inappropriately during class, or whose 
phones ring, may be asked to leave the classroom and will have points reduced for class attendance. 

https://resourcecenter.odee.osu.edu/canvas/getting-started-canvas-students
mailto:8help@osu.edu
https://community.canvaslms.com/docs/DOC-2061
https://www.canvaslms.com/accessibility
http://www.adobe.com/accessibility/products/adobeconnect.html
https://www.microsoft.com/en-us/Accessibility/office
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You are welcome to use your cell phone, check email, surf the Web during class break time. 
 
Tardiness Policy for Assignments – All assignments are due on the date listed on the syllabus below 
unless you have made prior arrangements with the instructor. Late assignments will be subject to lost 
points as describe below: 
 
5 minutes to 4 hours after time due Deduction of 5% 
4 to 8 hours after time due Deduction of 10% 
Over 8 hours after time due Deduction of 20% 
 
Formatting and Citation Specifications 
1. Use 1” margins, Times New Roman Font, size 12.  
2. Save document as a .doc, .docx, or .rtf, never PDF.  
3. There is no need for a title line. Start your analysis/reflection on the first line of the document under 

the header.   
4. Include the following information in the header of the first page in the top right: 
 

Brutus Buckeye 
June 16, 2013 
Reflection Two 
 

5. On following pages, put your last name and page number in the top right-hand corner.  
6. When citing, use APA format. Follow the formatting instructions for in-text citations & references 

found here: http://owl.english.purdue.edu/owl/resource/560/01/ 
7. When submitting an electronic document to Carmen, name your document as indicated in the syllabus 

below. Failure to name your document appropriately will result in a .25 point loss.  
Troyan_EDUTL6645_Critical Reflection 1 

 
Email - All students registered in this course are required to have an active e-mail address and to check 
that address regularly. You are responsible for all assignments and materials that are given and updated 
via Carmen and/or e-mail. 
 
Submission of Assignments - All written assignments must be typed and submitted on Carmen on the 
due date indicated in this syllabus. If you foresee a problem meeting a due date, you must speak with the 
professors within the first two weeks of the semester. Late assignments will not be accepted if prior 
arrangements have not been made early in the semester.  
 
Assigned Reading - Specific reading assignments are listed below on the course schedule. You are 
expected to read thoroughly and carefully the various textbook and non-textbook assignments (posted on 
Carmen) prior to class and to come prepared to integrate what you learned from the readings in our 
discussions and activities.  
 
Class Participation - This course is highly interactive and requires significant in-class participation. The 
class will be run very much as a workshop in which you will be giving feedback to and receiving 
feedback from your peers. The first four sessions of this course will follow a seminar style. This means 
that you will be expected to influence these sessions through your questions, desires, and thoughtful 
responses and discussion. Students are expected to come to class having completed the reading 
assignments and prepared to discuss them. There are at least four distinct sources of evidence that one can 
invoke in a debate or to support one’s claims: (a) a personal experience, (b) text, (c) empirical research, 
and (d) theory. All of these vary in their strengths, in their relationships to each other, and in how well 

http://owl.english.purdue.edu/owl/resource/560/01/
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they coincide with what others think and claim. Participants should become very clear on the nature of the 
warrants that they use to support their claims. In all cases, our primary concern involves the 
thoughtfulness of your work. How substantively do you think about things? How carefully do you craft 
your arguments? How well do you understand the source(s) of your own beliefs? How well do you 
synthesize these things into a coherent argument that considers alternatives but also that challenges others 
to think things through? 
 
Classroom participation will factor into your final course grade and will act as the tie breaker. If your 
grade hovers between two points on the grading scale (listed below), you will receive the higher grade if, 
throughout the semester, you have come to class prepared and participated actively and thoughtfully. If 
your participation is not consistent or generally lacking, you will receive the lower grade. 
 
Assignments 
• Assignment #1: Quizzes on Class Readings  

Throughout the semester, you will have ten (10) unannounced quizzes based on the assigned reading 
for that class session. The quizzes focus on key course concepts and will be one form of evidence that 
you have read carefully and understood the material. Some of these quizzes will have extra credit 
questions toward your final course grade. (10 quizzes, 100 points, 10% of course grade, plus up to 20 
extra credit points possible) 

 
• Assignment #2: Critical Reflections & Questions  

Students will read assigned articles and chapter(s) in preparation for class discussion. For the second, 
third, and fourth sessions, students will prepare: (a) a two-page critical reflection of selected 
readings/class topics and (b) three to four discussion questions. The reflection should be sent to the 
professors by the start time of class. Discussion questions should be brought to class, with a copy 
provided for each student and professor. The critical reflection should be a synthesis, response to, and 
thoughtful consideration on the readings highlighting the central ideas, common themes, and/or 
contradictory orientations/findings presented. The questions should focus on the critical ideas in the 
text, specifically, the major theories and research findings, the implications that contribute to 
understanding the writing. For more guidance on this assignment, see the Critical Reflection 
Guidelines and Rubric in Carmen. (150 points, 15% of course grade)  

 
• Assignment #3: Text Analysis 

Students will analyze an excerpt of a text message or a transcribed verbal exchange that is an example 
of informal oral language use from their own personal lives. The analysis of the text should be 
focused on ideational, textual, and interpersonal features of the language in order to reveal the 
relationship between language and meaning and the interlocutors in the excerpt.  The purpose of this 
task is for you to begin to apply your developing understanding of genre and systemic functional 
linguistics (SFL) to informal oral language use. For more guidance on this assignment, see the Text 
Analysis Rubric in Carmen. (200 points, 20% of course grade) 
 

• Assignment #4: Email Analysis 
Students will analyze an email message that is an example of formal written language use from their 
own personal lives. The analysis of the email should be focused on ideational, textual, and 
interpersonal features of the language in order to reveal the relationship between language and 
meaning and the interlocutors in the excerpt.  The purpose of this task is for you to begin to apply 
your developing understanding of genre and systemic functional linguistics (SFL) to formal written 
language use. For more guidance on this assignment, see the Email Analysis Rubric in Carmen. (200 
points, 20% of course grade) 
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• Assignment #5: Comparative Genre Analysis 
Students will conduct a comparative analysis of two genres of their choice (story, procedure, report). 
The analysis of the genres should be focused on the similarities and differences of ideational, textual, 
and interpersonal language features that are functional for each genre. The purpose of this task is for 
you to begin developing your understanding of the specific purposes and structures of language for 
each genre. For more guidance on this assignment, see the Comparative Analysis Rubric in Carmen. 
(200 points, 20% of course grade) 
 

• Assignment #6: Lesson Plan Design & Demonstration 
Students will develop a mini lesson plan, according to the standards-based communicative language 
teaching tradition, that is designed around aspects of field, tenor, and mode. In the lesson plan that 
students develop, they should demonstrate how their objectives, activities, and assessment are 
intentional around specific aspects of field, tenor, and mode. Students will perform the lesson on the 
last session of class and submit the lesson plan along with justification of its development and design. 
For more guidance on this assignment, see the Lesson Plan Design & Demonstration Rubric in 
Carmen. (150 points, 15% of course grade) 

 
Syllabus∗ 

                                                 
∗ Schedule is subject to change 

Session 1 
 
 

Introduction to course 
 
Objective:  

• Become familiar with syllabus, class 
requirements, and assignments 

• Discuss personal and professional 
experiences regarding bilingualism 
 

Readings for today: 
 
N/A 
 

Session 2 
 
 

Foundations: Theoretical Frameworks of 
Bilingualism 
 
Objective: 

• Compare/contrast bilingual theories 
with monolingual ideologies. 

• Consider implications for design of 
lessons and teaching practices 

 

Readings for today: 
 
Baker (2001) Bilingualism: Definitions and 
Distinctions 
 
Garcia (2009) Bilingualism and 
Translanguaging 
 
ASSIGNMENT DUE: Reflection 1 

Session 3 
 
 

Foundations: Problematizing the Field 
 
Objective: 

• Discuss and provide reasoning for 
current issues within bilingual 
education, SLA field, and the 
relationships with other disciplines 

 

Readings for today: 
 
May (2013) Disciplinary Divides* 
(*sections, not full article) 
 
Ortega (2013) Ways Forward 
 
ASSIGNMENT DUE: Reflection 2 
 

Session 4 
 
 

Foundations: Rethinking and Reframing 
Language 
 
Objective:  

Readings for today: 
 
Ortega (1999) Language and Equality: 
Ideological and Structural Constraints in 
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• Discuss ways that SFL relates to 
theoretical understandings of 
bilingual theory and contributes to 
understandings of disciplinary 
literacies 

• Discuss connections between 
Freire’s theories, SFL, and ways 
forward for language use across the 
disciplines 

• Discuss connections of Freire to 
their power as educators and 
liberators of their students.  

 

Foreign Language Education in the U.S. 
 
Butt et al (2000) Chapter 1: Ideas and 
Philosophies Underpinning this Book  
 
ASSIGNMENT DUE: Reflection 3 

Session 5 
 
 

Introduction to SFL: Understanding the 
Function of Your Oral or Oral-like Language  
 
Objective: 

• Demonstrate awareness and 
understanding of the concepts of 
SFL and provide students with 
opportunities to 
apply/acknowledge/become aware of 
these in their language. 

• Apply understandings of SFL in 
order to analyze and deconstruct the 
language features that are functional 
in an oral text according to the 
metafunctions.  
 
 

Readings for today: 
 
Butt et al (2000) Chapter 2: Towards a 
Functional Grammar 
 
Butt et al (2000) Chapter 8: Exploring 
Context 
 
Eggins (1994) Chapter 1: Making Meanings 
in Everyday Talk 
 
ASSIGNMENT DUE: Bring 3 examples of 
text messages where 1 or more of the 
following are represented: (a) different 
languages, (b) different degree of 
familiarity/intimacy between speakers  

Session 6 
 
 

Introduction to SFL: Understanding the 
Function of Your Written Formal/Informal 
Language 
 
Objective: 

• Analyze, dissect and categorize ways 
to identify meaning in language 
according to field/tenor/mode + 
genre) 

• Provide examples field/tenor/mode 
in informal & formal, written & oral, 
different social contexts/situations 

 
 

Readings for today: 
 
Butt et al (2000) Chapters 3: How speakers 
represent the world 
Butt et al (2000) Chapter 4: How speakers 
interact with language 
Butt et al (2000) Chapter 5: How speakers 
take a position 
Butt et al (2000) Chapter 6: How speakers 
organize their message 
 
ASSIGNMENT DUE: Preliminary analysis 
1 example of a text message  
 
ASSIGNMENT DUE: Bring 3 examples of 
emails where 1 or more of the following are 
represented: (a) different languages, (b) 
different degree of familiarity/intimacy 
between speakers 

Session 7 Introduction to SFL: Understanding the Readings for today: 
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Function of Written Academic Language 
 
Objective: 

• Analyze, dissect and categorize ways 
to identify meaning in language 
according to field/tenor/mode + 
genre 

• Provide examples of 
field/tenor/mode in written academic 
language excerpts 

 
Martin & Rose (2008) Chapter 1: Getting 
Going with Genre 
 
Derewianka & Jones (2012) Chapter 1: An 
Appropriate Model of Language 
 
ASSIGNMENT DUE: Completed analysis 
of text message  
 
ASSIGNMENT DUE: Preliminary Analysis 
1 example of an email 
 
 

Session 8 
 
 

Genre-specific Language 
 
Objective:  

• Apply your developing awareness of 
the functions of language in different 
contexts or situations to examples of 
the story genre: recount (oral and 
written) & narrative (written) 

• Identify differences in (a) purpose, 
(b) mode, and (c) receptive and/or 
productive engagement. 

 

Readings for today: 
 
Derewianka & Jones (2012) Chapter 2: The 
Functions of Language 
 
Martin & Rose (2008) Chapter 2: Stories 
 
ASSIGNMENT DUE: Completed analysis 
of email  

Session 9 
 
 

Genre-specific Language 
 
Objective:  

• Apply your developing awareness of 
the functions of language in different 
contexts or situations to examples of 
the procedural genre: recipe (oral 
and written) & directions (oral and 
written) 

• Identify differences in (a) purpose, 
(b) mode, and (c) receptive and/or 
productive engagement. 
 

Readings for today: 
 
Derewianka & Jones (2012) Chapter 6: 
Language for Telling How to Do Something 
 
Martin & Rose (2008) Chapter 5: 
Procedures and Procedural Recounts 
 
 
 

Session 10 
 
 

Genre-specific Language 
 
Objective:  

• Apply your developing awareness of 
the functions of language in different 
contexts or situations to examples of 
the Report genre: description (oral) 

• Identify differences in (a) purpose, 
(b) mode, and (c) receptive and/or 
productive engagement. 
 

Readings for today: 
 
Derewianka & Jones (2012) Chapter 7: 
Language for Observing and Describing 
 
Martin & Rose (2008) Chapter 4: Reports 
and Explanations  
 



 9 

 
Academic Integrity (Academic Misconduct): Academic integrity is essential to maintaining an 
environment that fosters excellence in teaching, research, and other educational and scholarly activities. 
Thus, The Ohio State University and the Committee on Academic Misconduct (COAM) expect that all 
students have read and understand the University’s Code of Student Conduct, and that all students will 
complete all academic and scholarly assignments with fairness and honesty. Students must recognize that 

Session 11 
 
 

Practical Applications 
 
Objective: 

• Compare/Contrast the ideational, 
interpersonal, and textual aspects of 
two genres. 

 
 

Readings for today: 
 
Derewianka & Jones (2012) Chapter 3: 
Introduction to a Teaching Learning Cycle 
 
Eggins & Slade (1997) Chapter 2: Context 
of Culture: Genre 

Session 12 
 
 

Practical Applications 
 
Objective:  

• Design and develop a lesson 
according to the standards-based 
communicative language teaching 
tradition  

• Delineate aspects of field, tenor, and 
mode and demonstrate how  
instructional decisions and lesson 
design is informed by these aspects 
 

Readings for today: 
 
N/A 
 
 

Session 13 
 
 

Practical Applications 
 
Objective:  

• Design and develop a lesson 
according to the standards-based 
communicative language teaching 
tradition  

• Delineate aspects of field, tenor, and 
mode and demonstrate how  
instructional decisions and lesson 
design is informed by these aspects 
 

Readings for today: 
 
N/A 
 
ASSIGNMENT DUE: Completed 
comparative analysis of two genres 

Session 14 
 
 

Present Mini-Lesson 
 
Objective:  

• Demonstrate Showcase a mini-
lesson designed and developed in the 
standards-based communicative 
language teaching tradition 
according to field, tenor, and mode, 
reflecting these in the instructional 
decisions and design of a lesson. 

 

Readings for today: 
 
N/A 
 
Assignment due: Turn in the lesson plan & 
rationale. 
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failure to follow the rules and guidelines established in the University’s Code of Student Conduct and this 
syllabus may constitute “Academic Misconduct.” 

The Ohio State University’s Code of Student Conduct (Section 3335-23-04) defines academic misconduct 
as: “Any activity that tends to compromise the academic integrity of the University, or subvert the 
educational process.” Examples of academic misconduct include (but are not limited to) plagiarism, 
collusion (unauthorized collaboration), copying the work of another student, and possession of 
unauthorized materials during an examination. Ignorance of the University’s Code of Student Conduct is 
never considered an “excuse” for academic misconduct, so I recommend that you review the Code of 
Student Conduct and, specifically, the sections dealing with academic misconduct. 

If I suspect that a student has committed academic misconduct in this course, I am obligated by 
University Rules to report my suspicions to the Committee on Academic Misconduct. If COAM 
determines that you have violated the University’s Code of Student Conduct (i.e., committed academic 
misconduct), the sanctions for the misconduct could include a failing grade in this course and suspension 
or dismissal from the University. 

If you have any questions about the above policy or what constitutes academic misconduct in this course, 
please contact me. 

Other sources of information on academic misconduct (integrity) to which you can refer include: 

• The Committee on Academic Misconduct web pages (COAM Home) 
• Ten Suggestions for Preserving Academic Integrity (Ten Suggestions) 
• Eight Cardinal Rules of Academic Integrity (www.northwestern.edu/uacc/8cards.html) 

Office of Disability Services Statement: Any student who feels s/he may need an accommodation based 
on the impact of a disability should contact me privately to discuss your specific needs. Please contact the 
Office for Disability Services at 614-292-3307 in room 150 Pomerene Hall to coordinate reasonable 
accommodations for students with documented disabilities. 
 
Grievances and Solving Problems: According to University Policies, available from the Division of 
Student Affairs, if you have a problem with this class, “You should seek to resolve a grievance 
concerning a grade or academic practice by speaking first with the instructor or professor:  Then, if 
necessary, with the department chairperson, college dean, and provost, in that order.  Specific procedures 
are outlined in Faculty Rule 3335-7-23, which is available from the Office of Student Life, 208 Ohio 
Union.”  “Grievances against graduate, research, and teaching assistants should be submitted first to the 
supervising instructor, then to the chairperson of the assistant’s department.” 
 
Statement on Diversity: The College of Education and Human Ecology affirms the importance and value 
of diversity in the student body. Our programs and curricula reflect our multicultural society and global 
economy and seek to provide opportunities for students to learn more about persons who are different 
from them.  Discrimination against any individual based upon protected status, which is defined as age, 
color, disability, gender identity or expression, national origin, race, religion, sex, sexual orientation, or 
veteran status, is prohibited. 
The College of Education and Human Ecology is committed to maintaining a community that recognizes 
and values the inherent worth and dignity of every person; fosters sensitivity, understanding, and mutual 
respect among its members; and encourages each individual to strive to reach his or her own potential. In 
pursuit of its goal of academic excellence, the College seeks to develop and nurture diversity, believing 
that it strengthens the organization, stimulates creativity, promotes the exchange of ideas, and enriches 

http://oaa.osu.edu/coam.html
http://oaa.osu.edu/coamtensuggestions.html
http://www.northwestern.edu/uacc/8cards.html
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campus life. The College of Education and Human Ecology prohibits discrimination against any member 
of the University’s community on the basis of race, religion, color, sex, age, national origin or ancestry, 
marital status, parental status, gender identity, sexual orientation, ability status, health status, or veteran 
status. 
 
U/G Courses:  Not applicable  
 
Access to a classroom: A requirement of the Certificate Program in Core Practices in World Language 
Education is that you are a practicing world language teacher with a teaching assignment in a world 
language classroom where you can enact the practices that you are developing and, in the process, 
advance your classroom practice. 
 
Technology: Technology will be integrated in the course in a variety of ways. All lectures will use 
PowerPoint and multimedia presentations. Candidates will be required to access a web-based course 
management system (i.e., Carmen) to download course materials and submit assignments. In addition, 
candidates will learn about web-based resources and assistive/ universal technology to enhance 
instruction.  
 





From: Fink, Steven
To: Reed, Katie
Cc: Warnick, Bryan; Martinez, Glenn A.
Subject: FW: Concurrence request
Date: Wednesday, May 30, 2018 1:09:28 PM

Hi Katie,
 
I am forwarding this concurrence to you, though I suspect Bryan will do so as well.
 
steve
 

From: Martinez, Glenn A. 
Sent: Wednesday, May 30, 2018 12:22 PM
To: Warnick, Bryan <warnick.11@osu.edu>
Cc: Fink, Steven <fink.5@osu.edu>; Taleghani-Nikazm, Carmen <taleghani-nikazm.1@osu.edu>
Subject: RE: Concurrence request
 
Hi Bryan,
 
We are fully supportive of this novel and needed initiative. In addition, the faculty in the GIS in
Second Language Studies stand ready to assist our colleagues in EHE in the roll out and growth of
the program. Specifically with regard to the concern raised about “limited personnel investment”,
we have several faculty members who would be eager to assist Dr. Troyan.
 
All best,
Glenn
 

From: Warnick, Bryan 
Sent: Monday, May 14, 2018 10:24 AM
To: Martinez, Glenn A. <martinez.474@osu.edu>
Cc: Fink, Steven <fink.5@osu.edu>
Subject: Concurrence request
 
Hello Dr. Martinez,
 
Would you mind looking over this proposal for the Core Practices in World Languages Certificate? It
comes from our language education faculty in the Department of Teaching and Learning. We would
love for your input and, if possible, support for this certificate moving forward. Let me know what
you think.  
 
Best,
Bryan    

mailto:fink.5@osu.edu
mailto:reed.901@osu.edu
mailto:warnick.11@osu.edu
mailto:martinez.474@osu.edu
mailto:martinez.474@osu.edu
mailto:fink.5@osu.edu
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