
TO:   Randy Smith, Vice Provost for Academic Programs 
FROM:  Shari Speer, Associate Dean for Academic Affairs, Graduate School 
DATE:  27 September 2019 
RE: Proposal for new graduate certificate in College and University Teaching 
 
The Department of Educational Studies in the College of Education and Human Ecology is 
proposing a new graduate certificate in College and University Teaching. 
  
The proposal was first reviewed by GS/CAA on November 27th, 2018. Revisions were requested, 
and the proposal was reviewed again on January 28th, 2019. Further revisions were requested 
on January 31st, 2019, and received on May 10th, 2019. The proposal was reviewed again on 
June 18th, 2019, with revisions requested on June 24th, 2019. Revisions were received on June 
28th, 2019. GS/CAA conducted another review on July 29th, 2019, and recommended the 
proposal for approval by the Graduate Council pending one final revision. This revision was 
requested on July 29th, 2019, and received on August 21st, 2019. The proposal was approved by 
the Graduate Council on August 26th, 2019. 
  
 
 
 



 

 
College of Education and Human Ecology 

 
Department of Educational Studies 

 
121 Ramseyer Hall 

29 West Woodruff Avenue 
Columbus, OH 43210-1177 

 
614-688-5721 Phone 

614-292-3415 Fax 
 

http://ehe.osu.edu/educational-studies 
 
 
 
August 20, 2019 
 
Shari R. Speer, PhD   
Associate Dean for Academic Affairs 
Professor of Linguistics 
The Ohio State University 
Graduate School  
250D University Hall 
230 N. Oval Mall 
Columbus, OH 43210 
 
Dear Dean Speer, 
 
I write to express my support for the proposal for the Graduate Academic Certificate in 
University Teaching. The program has been approved by the Educational Studies Graduate 
Studies Committee, and has my endorsement as well. 
 
The certificate will offer graduate students from all disciplines the opportunity to engage in a 
rigorous, structured exploration of theories and practice of university-level teaching, both in 
general and in their own discipline. Educational Studies has offered a Graduate Interdisciplinary 
Specialization in this field for many years; the certificate will make this credential available to 
more students. 
 
Sincerely,  

 
Lori Patton Davis, Chair 
Department of Educational Studies 
 
 
 
cc:  Alan Kalish 
       Helen Malone 
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Graduate Certificate in College and University Teaching 
Category 3b Certificate 

University Center for the Advancement of Teaching 
Department of Educational Studies, College of Education and Human Ecology 

In this document (and appended supporting documentation), we present a proposal for 
replacing the Graduate Interdisciplinary Specialization in College Teaching to a Graduate 
Certificate in College and University Teaching. This proposal is focused only on the approval of 
the Category 3b Certificate; the closing the of GIS will occur as a separate process after the 
certificate is approved. We have kept this proposal in an outline format in hopes of making it 
more accessible to the reviewers. Additionally, if viewed electronically, the supporting 
documentation can be accessed by clicking on the link.  

1. Well-Defined Program 
I. Purpose of the Program. This Category 3b Certificate program will allow graduate 

students to engage in a rigorous, structured exploration of theories and practices of 
university-level teaching (both in general and in their own discipline) and to develop 
skills and experience that enable them to become reflective, scholarly teachers as 
they prepare to enter the professoriate.  
 

II. Possible Semester-by-Semester Programs 
i. Students will progress through the requirements of the program in a variety of 

ways. Two possible semester-by-semester plans are included below and represent 
a concentrated program (1-year) and a spread-out program (multiple years). 

ii. Concentrated Enrollments 

Semester 1 Semester 2 
ESEPSY 7404 College Teaching Disciplinary Teaching Course 
Elective 1 Mentored Teaching Experience 
 Elective 2 

 
iii. Spread Enrollments 

Semester 1 Semester 2 
ESEPSY 7404 College Teaching Disciplinary Teaching Course 
  
Semester 3 Semester 4 
Elective 1 Mentored Teaching Experience 
  
Semester 5  
Elective 2  
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III. Minimum Requirements to Complete Program 

Category Requirement Credit Hours 
Required Core Course ESEPSY 7040 College Teaching 3 credits 
Disciplinary Teaching Courses offered in many departments 2–4 credits 
Mentored Teaching Arranged in department and approved 

by Certificate Oversite Committee 
2 credits 

Electives At least 2 classes 6 credits 
 

i. Learning Outcomes: See Appendix A (Aligning Category 3b Certificate Outcomes 
to Competencies) for an overview of program learning outcomes. 

ii. Disciplinary Teaching and Electives. See Appendix B (or 
https://ucat.osu.edu/gis/approved-courses/) for a listing of the disciplinary-
specific teaching courses and approved elective courses. 
 

IV. Flexibility and Opportunity for Electives 
i. All students must choose at least two elective courses from the approved course 

list (see Appendix B) or propose another course that focuses on postsecondary 
education. All proposed courses will be reviewed and approved by the program 
coordinators from the University Center for the Advancement of Teaching 
(UCAT). 
 

V. Length of Program Compared to Similar Programs 
i. This program fits within the core description of Graduate Certificates at The Ohio 

State University. In the best national study of Graduate Teaching Certificates 
(von Hoene, 2011), only half of the 75 similar programs reviewed required any 
graduate course work instead of other, less formal activities, and only 24% 
required five classes. Although programs are highly variable and rarely have a 
fixed timeline, most can be completed in two to four semesters. This program 
can be completed within that time. 
 

VI. Input from Outside Groups 
i. See Appendix C for letters of support. 

 
VII. Exit criteria 

i. To successfully complete this certificate program, students must complete all 
course requirements.  
 

  

https://ucat.osu.edu/gis/approved-courses/
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VIII. Program Assessment Plan—See Appendix D for Expected Learning Outcomes 
i. Course instructors will be asked to describe how their syllabi address the 

learning outcomes associated with their classes when they are approved to be 
offered within the certificate program. 
Each year, program coordinators from UCAT will request evidence from 
instructors regarding the aggregate achievement of students within classes of 
one or more learning outcomes. These reports will be analyzed and used to 
suggest changes to curricula. 
 

2. Adequate Enrollment 
I. Projected Enrollment 

i. Below is information on students who completed the GIS in College Teaching 
since 2013. We anticipate this number to grow, given the interest expressed by 
students in the Department of Educational Studies who are unable to complete 
the current program due to the multiple outside department rule.  
 

2012–2013 10 
2013–2014 3 
2014–2015 6 
2015–2016 9 
2016–2017 12 
2017–2018 10 
 

Although the enrollments in the GIS are relatively low, we anticipate they will 
grow for a number of reasons. First, we have not done broad and consistent 
outreach for quite a while, as too many other things were happening, both in the 
department and UCAT. Second, the requirement for two additional departments 
made it hard for many students to find the classes that they needed to complete 
the program.  
Moving forward, we will regularly email all Graduate Studies Chairs, every term, 
to remind them that this program is available to their students. During terms 
that we have notified them about the ESEPSY 7404 course, we have typically had 
a wait list; when we don’t, many fewer students find us. We will also take 
advantage of the new outreach about professional development that the 
Graduate School is beginning to do. Currently, with ESEPSY 7404 taught each 
semester, we can accommodate up to 40 students per year. As the core course, 
this is the limiting factor. If regular outreach gets us consistent numbers, we can 
consider adding an additional section. 
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II. Goals of Enrollees 
i. Students enrolled in this program will actively engage in learning what it is to be 

a college teacher. For a specific set of learning outcomes for students, see 
Appendix D. 
 

III. Opportunities for Graduates 
i. The target audience for this certificate is graduate students enrolled in doctoral 

programs. Many of these students will seek employment in higher education 
upon completion of their degrees, and these positions will likely include 
teaching. Students completing this certificate program will be better prepared to 
be actively engaged as teachers in these positions.  
 

IV. Minimum Requirements to Undertake Program of Study 
i. Students must currently be enrolled in a graduate program of study at the 

university. Although this program has been designed primarily for doctoral 
students, any student enrolled in a graduate program will be permitted to 
complete this certificate.  

ii. At this time, we do not plan to admit students into this certificate program who 
are not matriculated students at OSU. However, if parties outside of the 
university express an interest in obtaining the certificate, we will seek additional 
approval after carefully considering the ramifications of such a decision.  
 

3. Sufficient Resources 
I. Adequacy and Availability of Facilities and Staff 

i. The courses, staff, and facilities needed are all in place, as this certificate will 
replace the existing Graduate Interdisciplinary Specialization, which has been 
running with the current resources for several years. 
 

II. Projected resource needs and plans to meet these needs 
i. No additional resources are needed unless there is a very large increase in 

demand.  
 

4. Justifiable Expenses 
I. Additional Faculty 

i. We do not expect the need for any additional faculty unless there is a very large 
increase in demand. 
 

II. Course Additions or Deletions 
i. We do not expect to add or remove any courses. However, if programs wish to 

add a disciplinary-specific course to the list of courses (see Appendix B), they will 
work with a program coordinator from UCAT to submit the course for 
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consideration. We will also check with all programs to ensure the courses they 
are offering for this certificate are graded and not S/U. If they are S/U, and the 
program does not want to change the course to graded, those courses will be 
removed from the list of disciplinary-specific courses. At this time, there are 
several courses that are being considered for revision to graded status. Until that 
revision occurs, those courses will not be eligible to count towards the 
certificate. However, as soon as a department revises a course to graded, that 
course will immediately be available to students for inclusion in the certificate 
course options. 

ii. Specifically, if a unit wants to have their teaching course count and is willing to 
open it to students outside their program, the instructor will send a syllabus to 
UCAT with a course approval form (downloadable from Certificate website). If 
the course clearly addresses post-secondary pedagogy and is graded (not S/U), it 
will be approved by the program coordinator from UCAT and added to the list of 
disciplinary-specific courses. If there any questions about the appropriateness of 
the course, the program coordinator from UCAT will contact the Associate Chair 
in Educational Studies, another instructor of ESEPSY 7404, and one of the other 
disciplinary-specific course instructors to review. If that group approves the 
course, it will be added to the disciplinary-specific list of course options. 

iii. If a student would like to have a course included in their certificate that is not 
included on the list of options, this request will be treated as a one-time petition. 
The student will be asked to provide the syllabus and an explanation of how it 
fits their program. The program coordinator from UCAT will make this 
determination.  

 
III. Necessary Budget Adjustments 

i. We do not expect the need for any budgetary adjustments unless there is a very 
large increase in demand. 
 

IV. Available and Anticipated Funding 
i. There are no expected changes to the available funding for this program. 

 
5. Adequate Demand 

I. Evidence of Sufficient Demand 
i. As noted above, between 9 and 12 students have completed the GIS in College 

Teaching each year since 2016. Given the consistent completion trend, and the 
expectation that students from the Department of Educational Studies would 
enroll, we expect the demand to increase slightly, probably to the high teens, 
annually. It may increase more than this with more directed marketing to 
Graduate Studies Chairs.  
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II. Duration of Demand 
i. We expect the demand for this Category 3b Certificate to be consistent over 

time, as a new group of doctoral students enters the university annually, and a 
majority of them will likely need training in college teaching. 
 

III. Ability of other programs to meet demand 
i. Although individual programs around campus provide some level of instruction 

in college teaching, there is no other program on campus that offers a 
comprehensive experience in college teaching. This certificate is a revision of the 
GIS in College Teaching, because students in the Department of Educational 
Studies in the College of Education and Human Ecology were excluded from 
completing the program due to the bulk of courses being offered by their home 
department, which conflicted with the rules for an Interdisciplinary 
Specialization.  
 

6. Competitiveness with Other Institutions: Limited Overlap Within the University 
I. Overlap with Other Programs or Departments 

i. Although a few graduate programs offer internal credentials in postsecondary 
teaching, none of these are at the level of completeness or rigor proposed here.  
 

II. Duplication of Effort by Other Areas in the University, Another University, or 
Another School 

i. There is no local duplication of offering available to Ohio State students; of the 
75 programs listed in von Hoene’s study (2011), Ohio State is the only university 
offering a teaching certificate in Ohio. 
 

III. Similar Programs at Other Universities in Ohio or in the US and Their Level of 
Success  

i. Linda van Hoene (2011) found 75 graduate teaching certificate programs, with 
54% (n = 52) of the 96 research universities classified as highest research activity 
institutions having a teaching certificate. It is highly likely that there has since 
been an increase in the number of graduate certificate programs, especially at 
research universities where graduate student professional development 
continues to be a top priority and has taken on a new urgency in recent years 
(Kalish et. al., 2009; van Hoene, 2011). Although no current, large scale data are 
available, in 2009–2010, 1421 graduate students completed certificates at von 
Hoene’s 75 responding universities, and they reported an expected significant 
increase by 12.9% to 1604 in 2010–2011. In 2017, the University of California, 
Berkeley had approximately 1000 graduate students enrolled in their program 
(von Hoene, personal communication 10/20/17). 
Of Ohio State’s 10 benchmark institutions, at least eight currently have similar 
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programs (see Appendix E). 

7. Other Considerations
I. Date Proposed Program to Become Effective

i. We would like to change over the current GIS in College Teaching to this
certificate in Autumn 2018 (or as soon as the certificate is approved). We
understand that closing down the GIS will be a separate process, which we will
undertake as soon as the certificate proposal is approved.

II. Previous Submissions of the Same or Similar Program Proposals
i. The GIS in College Teaching was approved in 2006, and it was revised for

semesters. The GIS will be withdrawn once this certificate is in place (through a
separate withdrawal process), as the multiple outside department rule precludes
many students from participating. Additionally, the current GIS website will be
transitioned to reflect the Certificate and its requirements.

III. Transition plan for GIS
i. Under the current GIS, several courses are listed with an S/U grade. Students

who began this program as part of the GIS will be allowed to use the S/U grade
for the current certificate. Any courses taken after Autumn 2018 will have to be
graded, and a student cannot petition that an S/U course be included in the
certificate.

IV. Course revisions
i. As part of this proposal, we have also requested course change requests to

change those courses to graded. ESEPSY 7404 and ESEPSY 7406 will need to be
changed to graded. The course revisions have been submitted with this proposal.
Since the start of this process, both of these courses are now graded, not S/U,
courses.

ii. In addition to ESEPSY 7404 and 7406, several disciplinary teaching courses may
need to be converted to graded from S/U. As part of the transition process,
UCAT and ES will reach out to the instructors of such classes to suggest that the
will need to make the conversion to remain part of the program. If programs
that currently offer S/U courses do not want to change their course to graded,
those courses will be removed as options from the Category 3b Certificate. As
noted above, all departments have been contacted. If they have indicated that
they would like to move revise the course to graded, we have left it on the list,
but it will not be available for inclusion with the certificate until the revision is
completed.



Graduate Teaching Certificate 
Current Status, course list – June 26, 2019 
 

Currently Available, Graded Courses 
Course number and title Department Instructor of record 

Disciplinary Teaching Courses 

AEE 8310 – Theory of Learning and 
Cognition* 

Agriculture Communication, 
Education, & Leadership 

Caryn Filson 
Filson.5@osu.edu 

ANTHROP 7720 – Teaching in Anthropology Anthropology 
Debbie Guatelli-Steinberg 
Guatelli-
Steinberg.1@osu.edu 

ARTEDUC – 7300 Introduction to Teaching 
Arts Education at the College Level* 

Arts Administration, Education, and 
Policy 

Shari Savage 
savage.12@osu.edu 
 
 

DANCE 6802 – Foundations in Dance 
Pedagogy Dance Susan Petry 

Petry.37 

DESIGN 6400 – Graduate Design Studio Design 
Alan Price 
price.566@osu.edu 
 

EDUTL 7725 – The Nature of Science and 
Implications for Science Teaching Teaching and Learning 

Lin Ding 
ding.65@osu.edu 
 

ESSPED 8919 – Behavior Approaches to 
College Teaching* 

Educational Studies:  
Special Education 

Nancy Neef 
Neef.2@osu.edu 

ESWDE 7727 – Assuring Quality in Online 
Course Design* 

Educational Studies:  
Workforce Development 

David Stein 
stein.1@osu.edu 

HTHRH 7250 – Teaching & Curriculum in 
Health & Rehabilitation Sciences Health and Rehabilitation Sciences Marsha Nahikian-Nelms 

Nahikian-Nelms.1@osu.edu 

MUSIC 8820 – Music Theory Pedagogy Music 
Anna Gawboy 
gawboy.2@osu.edu 
 

PUBAFRS 8890.04 – College Teaching in 
Public Affairs* Public Affairs 

Kate Hallihan 
hallihan.3@osu.edu 
 

Required Mentored Teaching Experience 

Almost all students will complete their mentored teaching experience as an individual, directed study in their 
home discipline. Guidelines for the work-plan for these experiences are available. As of now, only Dance has put 
this on the books as a standing course, as listed here. 

DANCE 7500– Directive Teaching* Dance Staff; arranged 
 

Elective Teaching Courses 

Course number and title Department Instructor of record 

ART ED – 7300 Introduction to Teaching Arts 
Education at the College Level* 

Arts Administration, Education, and 
Policy 

Shari Savage 
savage.12@osu.edu 
 

mailto:Guatelli-Steinberg.1@osu
mailto:Guatelli-Steinberg.1@osu
mailto:savage.12@osu.edu
mailto:price.566@osu.edu
mailto:ding.65@osu.edu
mailto:stein.1@osu.edu
mailto:gawboy.2@osu.edu
mailto:hallihan.3@osu.edu
mailto:savage.12@osu.edu


 

EDTL 7744 – Problem Solving in STEM* Teaching and Learning 
 Azita Manouchehri 
manouchehri.1@osu.edu  
 

EDTL 7749 – Concept Inventories in Science, 
Technology, Engineering, and Mathematics 
Education* 

Teaching and Learning 
Lin Ding 
ding.65@osu.edu 
 

 EDTL 8731 – Teaching and Teacher 
Education in STEM Education* Graded post.1@osu.edu 

EDUCST 7406–Course Design for Higher 
Education* Educational Studies Stephanie Rohdieck 

Rohdieck.1@osu.edu 

ESEPSY 7402 – Educational Psychology: 
Cognition, Learning, and Instruction* 

Educational Studies:  
Educational Psychology Glassman 

ESEPSY 7403 – Motivation in Learning and 
Teaching* 

Educational Studies:  
Educational Psychology Yu 

ESEPSY 7434–Graduate Teaching Fellows 
Seminar* 

Educational Studies:  
Educational Psychology 

Sarah Holt 
Holt.249@osu.edu 

ESHESA 7540 – Higher Education 
Administration and Core Academic Issues* 

Educational Studies:  
Higher Education and Student Affairs Suspitsyna 

ESHESA 7562–The Community College* Educational Studies:  
Higher Education and Student Affairs Staff 

ESHESA 7570 – Internationalizing Colleges 
and Universities* 

Educational Studies:  
Higher Education and Student Affairs Suspitsyna 

ESHESA 7574–Curriculum in Higher 
Education* 

Educational Studies:  
Higher Education and Student Affairs Kimball 

ESHESA 8552: Impact of College on 
Students* 

Educational Studies:  
Higher Education and Student Affairs  Staff 

ESHESA 8560 – Legal Aspects of Higher 
Education Administration* 

Educational Studies:  
Higher Education and Student Affairs  Neiger 

ESCE 5271 – Wellness: Achieving a Healthy 
Lifestyle* 

Educational Studies:  
Counselor Educational  Granello 

ESPHE 7413–Professional Education* Educational Studies:  
Philosophy and History of Education Kimball 

ESPHE 7572–History of Colleges & 
Universities* 

Educational Studies:  
Philosophy and History of Education Kimball 

ESPHE 8410 – Ethics and Education: Equality, 
Freedom, and Justice in Schools * 

Educational Studies:  
Philosophy and History of Education Warnick 

PUBAFRS 8890.04 – College Teaching in 
Public Affairs* Public Affairs 

Kate Hallihan 
hallihan.3@osu.edu 
 

  

mailto:manouchehri.1@osu.edu
mailto:ding.65@osu.edu
mailto:hallihan.3@osu.edu


 Provided for informational purposes  

Courses currently under review for conversion to graded status 

ANAT 7900 Clinically oriented Anatomy Disciplinary Teaching Melissa.Quinn@osumc.edu, 
james.cray@osumc.edu 

ANAT 7289 – Practicum: Developing 
Educational Components Mentored Experience Melissa.Quinn@osumc.edu, 

james.cray@osumc.edu 

ANAT 8289 Anatomy Teaching Practicum Mentored Experience Melissa.Quinn@osumc.edu, 
james.cray@osumc.edu 

BIO 6001 Biology College Teaching*  Disciplinary Teaching Course/ 
Elective Ridgway 

ESWDE 6701 – BCOnline Instructor* Elective Stein/Constance 

FABE 7220--College Teaching in Engineering Food, Agricultural, and Biological 
Engineering 

Ann Christy 
Christy.14@osu.edu 

   

Courses previously included; waiting for response 

LING 6000 – Teaching Introductory 
Linguistics Disciplinary Teaching dawson.165@osu.edu 

 

 SLAV 7801– College Teaching of Slavic and 
East European Languages Disciplinary Teaching stepanova.1@osu.edu 

 

WGSS 7702 – Feminist Pedagogy Disciplinary Teaching latorre.13@osu.edu 

GEOG 7193 – Mentored Teaching in 
Geography Mentored Teaching Experience Munroe.4@osu.edu 

EDTL 7747 – Science, Mathematics, 
Technology, and the Educated Mind* Elective Haury.2@osu.edu 

   

Courses in limbo 

SOC 6802–Seminar on Teaching* limbo 
downey.32@osu.edu  
 williams.2339@osu.edu 
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Appendix A: Curriculum Map of Graduate Teaching Competencies to Graduate Certificate in University & College Teaching* 
 

1 
* revised from Graduate Teaching Competencies Consortium (2012) “Graduate and Professional Student Teaching Competencies.” Presented at the Professional and Organizational Development 
Network Conference, November 2012, Seattle, WA. and adapted from the Indiana University Preparing Future Professors Faculty Learning Community (2012-2013) 

 

Successful participants in the certificate 
program will… 

ESEPSY 7404 College Teaching Disciplinary Teaching  Mentored Teaching Electives 

Foundational Competencies: “What do graduate students need to be successful teacher-scholars?” 
1 Acquire disciplinary knowledge 

(includes content, skills, procedures, 
and metacognitive knowledge) and 
consider the historical, 
contemporary, and future potential 
of scholarship in their disciplines. 

Describe how trends and 
movements in higher 
education shape teaching and 
learning 

Apply disciplinary content 
knowledge within their own 
teaching contexts 
 

 Describe how specific 
elements of higher education 
impact their teaching and 
student learning 

Project how trends might 
affect their future careers 
 

Recognize pedagogical 
content knowledge typical of 
their discipline 

Apply pedagogical content 
knowledge typical of their 
discipline 

 

2. Develop an integrated understanding 
of themselves as ethical, collegial 
individuals, teachers, and scholars 
within their classrooms, 
departments, and disciplines. 

Articulate a teaching 
philosophy 

Align their teaching 
philosophy with disciplinary 
norms 

Test their beliefs in practice  

Gauge their progress as 
teachers 

 Gauge their progress as 
teachers 

 

Describe how their own 
experiences and identities 
influence their teacher 
persona 

   

 
Postsecondary Competencies: “What do graduate students need to understand about higher education to have successful careers as educators?” 

3. Explore and situate their practice and 
potential career choices within the 
contexts and cultures of 
postsecondary disciplines and 
institutions. 

Describe trends and 
movements in higher 
education 

Describe trends and 
movements in teaching and 
learning of their discipline 

Articulate importance of 
continued development 

 

Describe the range of 
insitutution types and 
missions in higher education 

 Identify strategies for 
professional development 

 

Project trends and institution 
type might affect their future 
careers 

   

4. Be guided by an understanding of 
educational standards and policies 
in postsecondary environments. 

Take a scholarly approach to 
teaching 

Take a scholarly approach to 
teaching in their field 

Take a scholarly approach to 
teaching in their field 

Demonstrate a broad, 
transdisciplinary view of 
university and college 
teaching in context 



Appendix A: Curriculum Map of Graduate Teaching Competencies to Graduate Certificate in University & College Teaching* 
 

2 
* revised from Graduate Teaching Competencies Consortium (2012) “Graduate and Professional Student Teaching Competencies.” Presented at the Professional and Organizational Development 
Network Conference, November 2012, Seattle, WA. and adapted from the Indiana University Preparing Future Professors Faculty Learning Community (2012-2013) 

 

Describe the range of 
insitutution types and 
missions in higher education 

Examine the range of 
appropriate rigor in their 
discipline, at a variety of levels 

Make research-based 
teaching decisions  

 

 
Successful participants in the certificate 
program will… 

ESEPSY 7404 College Teaching Disciplinary Teaching  Mentored Teaching Electives 

Pedagogical Competencies: “What do graduate students need to understand about higher education to have successful careers as teachers?” 
5. Gain knowledge of how people learn 

and how to teach consistent with 
these principles of learning, using a 
variety of techniques appropriate 
for the discipline, level, and learning 
context. 

Identify learning strategies  Indentify signature 
pedagogies and core learning 
strategies in their fields 

 Describe a range of learning 
theories 

Apply theories and 
frameworks to designing 
assignments and activities 

 Apply theories and 
frameworks to designing 
assignments and activities 

Apply a range of learning 
theories to their own teaching 

Describe how diversity affects 
learning 

 Describe how diversity affects 
learning 

 

Appreciate the values and 
uses of different teaching 
strategies 

Appreciate the values and 
uses of different teaching 
strategies 

Choose appropriate strategies   

Design appropriate activities Design appropriate activities Design appropriate activities  
Identify how diversity can 
have an impact on usefulness 
of strategies 

Identify how diversity can 
have an impact on usefulness 
of strategies 

Identify how diversity can 
have an impact on usefulness 
of strategies 

 

Take a scholarly approach to 
teaching 

Take a scholarly approach to 
teaching their discipline 

Make research-based 
decisions  

Make research-based 
decisions 

Create a sample assessment 
tool  

 Create a useful assessment 
tool  

 

Explain backward design  Apply backward design  
 

Successful participants in the certificate 
program will… 

ESEPSY 7404 College Teaching Disciplinary Teaching  Mentored Teaching Electives 

6. Consistently set and communicate 
learning goals and expectations, 
both for individual class sessions 
and the overall course, that are 
appropriate for the discipline, level, 

Understand how students 
learn 

  
 

Understand how students 
learn 

Identify and explain necessary 
conditions for effective class 
interaction 

Identify and explain necessary 
conditions for effective class 
interactions 

Identify and explain necessary 
conditions for effective class 
interactions 
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* revised from Graduate Teaching Competencies Consortium (2012) “Graduate and Professional Student Teaching Competencies.” Presented at the Professional and Organizational Development 
Network Conference, November 2012, Seattle, WA. and adapted from the Indiana University Preparing Future Professors Faculty Learning Community (2012-2013) 

 

Successful participants in the certificate 
program will… 

ESEPSY 7404 College Teaching Disciplinary Teaching  Mentored Teaching Electives 

learning context, and the 
institutional curriculum. 

Apply backward design to 
devise appropriate expected 
learning outcomes 

   

Appreciate the values and 
uses of different teaching 
strategies 

  Appreciate the values and 
uses of different teaching 
strategies 

Apply backward design to 
align outcomes, assignments, 
and evaluations of student 
learning 

 Apply backward design to 
align outcomes, assignments, 
and evaluations of student 
learning 

 

Describe effective methods to 
communicate expectations to 
students 

 Use effective methods to 
communicate expectations to 
students 

 

 

7. Teach with attention to diversity, 
inclusion of multiple perspectives, 
and demographics so that every 
student has the opportunity to learn. 

Understand how students 
learn 

Understand how students 
learn 

  

Identify learning strategies Identify learning strategies for 
the discipline and content 

Identify learning strategies for 
the discipline and content 

 

Appreciate the values and 
uses of different teaching 
strategies 

Appreciate the values and 
uses of different teaching 
strategies 

Select and practice a variaty 
teaching strategies 

 

Apply theories and 
frameworks to assignments 
and activities 

Apply theories and 
frameworks to assignments 
and activities 

Apply theories and 
frameworks to assignments 
and activities 

 

Describe and document their 
understanding of how 
diversity affects learning 

Describe how diversity affects 
learning 

Plan inclusive activities  Describe how diversity affects 
learning and student success 

Choose appropriate strategies Choose appropriate strategies  Choose appropriate strategies   
Design appropriate, inclusive 
activities  

Design appropriate, inclusive 
activities 

Design appropriate, inclusive 
activities 

Design appropriate, inclusive 
activities 

Identify how diversity can 
have an impact on usefulness 
of strategies 

Identify how diversity can have 
an impact on usefulness of 
strategies 

Apply strategies to engage  
diversity for success 

Identify how diversity can have 
an impact on usefulness of 
strategies 
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Successful participants in the certificate 
program will… 

ESEPSY 7404 College Teaching Disciplinary Teaching  Mentored Teaching Electives 

8. Assess student learning responsibly, 
equitably, and in alignment with 
learning goals, and use the results 
to enhance student learning. 

Describe how backward 
planning enables effective and 
responsible assessment of 
student learning 

Describe the effectiveness and 
limits of traditional 
disciplinary practices for 
evaluating learning 

 Discuss a variety of methods 
for evaluation of student 
learning 

Apply backward design to 
planning a course, 
assignments, and means of 
assessment 

Discuss disciplinary context 
and constraints on course 
planning 

Apply backward design to 
planning courses, 
assignments, and means of 
assessment as possible 

 

Align goals, outcomes, 
assignments, and teaching 
methods apporopriately 

 Align goals, outcomes, 
assignments, and teaching 
methods apporopriately 

 

Plan how to assess aggregate 
achievement of learning 
outcomes 

 Assess aggregate achievement 
of learning outcomes 

 

Explain how to use 
assessment data to enhance a 
course 

 Use assessment data to plan 
how to enhance their courses 

 

 

9. Will use evidence-based pedagogical 
approaches specific to the discipline 
and which facilitate student learning 
of disciplinary content. 

Take a scholarly approach to 
teaching 

Take a scholarly approach to 
teaching 

Take a scholarly approach to 
teaching 

 

Review the literature on 
university pedagogy 

Review the literature on 
disciplnary pedagogy 

Use approrpiate literature to 
inform pedagogical choices 

 

Make evidence-based plans for 
their teaching  

Make evidence-based 
decisions about their teaching  

Make evidence-based 
decisions about their teaching  

 

10. Assess and improve their own 
teaching performance through 
inquiry-based practice informed by a 
community of scholarly teachers. 

Articulate importance of 
continued development 

Articulate importance of 
continued development 

Articulate importance of 
continued development 

 

Identify strategies for 
professional development 

Identify strategies for 
professional development 

Identify strategies for 
professional development 

 

Articulate and document a 
teaching philosophy 

Articulate and document a 
teaching philosophy 

Articulate and document a 
teaching philosophy 

 

Engage in rigorous, multi-
faceted reviews and discussion 
of their own teachig and 
document their progress 

Review and document their 
progress as teachers  

Engage in rigorous, multi-
faceted reviews and discussion 
of their own teachig and 
document their progress 
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Describe how their own 
experiences and identities 
influence their teacher 
persona 

Describe how their own 
experiences and identities 
influence their teacher 
persona 

Describe how their own 
experiences and identities 
influence their teacher 
persona 

 

 



Appendix B: Current Master List of Approved Courses 

Information related to specific course offerings was obtained directly from departments and 
course instructors and may change during the academic year. Please check with the departments 
to be sure specific courses will be offered as indicated. 

Curriculum: 
I. Required Core Teaching Course (3 credits) 
II. Required Discipline-Based Teaching Courses in Home Department (2-4 credits) 
III. Required Mentored Teaching Experience (2 credits) 
IV. Elective Courses (at least 6 credits in at least 2 courses) 

Notes: If a course is marked with an asterisk*, graduate students from other departments 
are welcome to enroll.  
Any disciplinary-based teaching course may be used as an elective, if the student has 
taken more than one; some have requested that they be listed in both groups. 

Follow this link to the Master Class Schedule to see when each course is offered. 

Course Department Credits Instructor of 
Record/ 

Recent instructor 
 I. Required Core Teaching Course 

ESEPSY 7404—College Teaching* Educational Studies:  
Educational Psychology 3 T. Johnson 

 II. Required Discipline-Based Teaching Course 
AEE 8310—Theory of Learning 
and Cognition* 

Agriculture Communication, 
Education, & Leadership 3 Caryn Filson 

 
ANTHROP 7720—Teaching in 
Anthropology 

Anthropology 
3 Debbie Guatelli-

Steinberg 
ARTEDUC 7300—Introduction to 
Teaching Arts Education at the 
College Level* 

Arts Administration, 
Education, and Policy 2 Shari Savagge 

DANCE 6802—Foundations in 
Dance Pedagogy 

Dance 
3 Susan Petry 

DESIGN 6400—Graduate Design 
Studio 

Design 
3 Alan Price 

EDUTL 7725—The Nature of 
Science and Implications for 
Science Teaching 

Teaching and Learning 

3 Lin Ding 

ESSPED 8919—Behavior 
Approaches to College 
Teaching* 

Educational Studies:  
Special Education 3 Nancy Neefz 

https://courses.osu.edu/psp/hcosuct/EMPLOYEE/HRMS/c/COMMUNITY_ACCESS.CLASS_SEARCH.GBL


Course Department Credits Instructor of 
Record/ 

Recent instructor 
ESWDE 7727—Assuring Quality 
in Online Course Design* 

Educational Studies:  
Workforce Development 3 David Stein 

HTHRH 7250—Teaching & 
Curriculum in Health & 
Rehabilitation Sciences 

Health and Rehabilitation 
Sciences 3 

Marsha Nahikian-
Nelms 

 
MUSIC 8820—Music Theory 
Pedagogy 

Music 
2 Anna Gawboy 

PUBAFRS 8890.04 – College 
Teaching in Public Affairs* 

Public Affairs 3 Kate Hallihan 

 III. Required Mentored Teaching Experience 
Almost all students will complete their mentored teaching experience as an individual, directed study in their 
home discipline. Guidelines for the work-plan for these experiences are available. As of now, only Dance has 
put this on the books as a standing course, as listed here. 
DANCE 7500– Directed 
Teaching* 

Dance 
1-3 Varies; arranged 

 IV. Elective Teaching Courses 
ARTEDUC 7300—Introduction to 
Teaching Arts Education at the 
College Level* 

Arts Administration, 
Education, and Policy 2 Shari Savagge 

EDUTL 7744—Problem Solving in 
STEM 

Teaching and Learning 
3 Azita Manouchehri 

EDUTL 7749—Concept 
Inventories in Science, 
Technology, Engineering, and 
Mathematics Education* 

Teaching and Learning 

3 Lin Ding 

EDUTL 8731—Teaching and 
Teacher Education in STEM 
Education 

Teaching and Learning 
3 Post 

EDUCST 7406—Course Design 
for Higher Education** 

Educational Studies 3 Rohdieck 

ESEPSY 7402—Educational 
Psychology: Cognition, Learning, 
and Instruction* 

Educational Studies:  
Educational Psychology 3 Glassman 

ESEPSY 7403—Motivation in 
Learning and Teaching* 

Educational Studies:  
Educational Psychology 3 Yu 

ESEPSY 7434—Professional 
Development around Teaching 
in Higher Education* 

Educational Studies:  
Educational Psychology 3 Holt 

ESHESA 7540—Higher Education 
Institutions and Core Academic 
Issues* 

Educational Studies:  
Higher Education and 

Student Affairs 
3 Suspitsyna 



Course Department Credits Instructor of 
Record/ 

Recent instructor 
ESHESA 7562—The Community 
College* 

Educational Studies:  
Higher Education and 

Student Affairs 
3 Varies 

ESHESA 7570—Internationalizing 
Colleges and Universities* 

Educational Studies:  
Higher Education and 

Student Affairs 
3 Suspitsyna 

ESHESA 7574—Curriculum in 
Higher Education* 

Educational Studies:  
Higher Education and 

Student Affairs 
3 Kimball 

ESHESA 8552—Impact of College 
on Students* 

Educational Studies:  
Higher Education and 

Student Affairs 
3 Varies 

ESHESA 8560—Legal Aspects of 
Higher Education 
Administration* 

Educational Studies:  
Higher Education and 

Student Affairs 
3 Neiger 

ESCE 5271 – Wellness: Achieving 
a Healthy Lifestyle* 

Educational Studies:  
Counselor Educational 3 Granello 

ESPHE 7413—Professional 
Education* 

Educational Studies:  
Philosophy and History of 

Education 
3 Kimball 

ESPHE 7572—History of Colleges 
& Universities* 

Educational Studies:  
Philosophy and History of 

Education 
3 Kimball 

ESPHE 8410—Ethics and 
Education: Equality, Freedom, 
and Justice in Schools 

Educational Studies:  
Philosophy and History of 

Education 
3 Warnick; varies 

PUBAFRS 8890.04—College 
Teaching in Public Affairs* 

Public Affairs 2 Hallihan; SP 

 



20	March	2018	
	
W.	Randy	Smith,	Ph.D.	
Vice	Provost	for	Academic	Programs	
Office	of	Academic	Affairs	
The	Ohio	State	University	
203	Bricker	Hall	
190	North	Oval	Mall	
Columbus,	OH	43210	
	
Dear	Vice	Provost	Smith,	
	
We	are	writing	to	offer	our	wholehearted	support	for	the	proposed	Graduate	Certificate	in	College	and	University	
Teaching,	currently	under	consideration	at	The	Ohio	State	University.	
	
As	members	of	a	consortium	of	educational	developers	and	scholars	of	graduate	and	professional	student	
preparation,	we	have	been	working	for	nearly	a	decade	to	create,	explicate,	assess,	and	promote	a	framework	of	
the	teaching	competencies	that	all	graduate	and	professional	students	should	achieve.	Our	work,	in	various	stages	
of	its	evolution	has	been	published	(SGPSD	2011)	and	presented	at	several	academic	conferences	over	the	years.	
The	current	iteration	is	in	press	as	a	book	with	Stylus	Publishing.	
	
Several	universities	and	academic	programs	have	adopted	or	adapted	the	competency	framework	as	the	learning	
outcomes	for	graduate	teaching	classes	and	certificate	programs.	We	have	reviewed	the	proposal	being	put	
forward	by	your	Department	of	Educational	Studies	and	the	University	Center	for	the	Advancement	of	Teaching	
and	were	happy	to	see	that	this	proposal	explicitly	maps	its	learning	outcomes	to	our	framework.		
	
As	the	proposal	states,	we	believe	that	the	certificate	will	enable	“graduate	students	to	engage	in	a	rigorous,	
structured	exploration	of	theories	and	practices	of	university-level	teaching	(both	in	general	and	in	their	own	
discipline)	and	to	develop	skills	and	experience	that	enable	them	to	become	reflective,	scholarly	teachers….”	We	
look	forward	to	seeing	The	Ohio	State	University	offer	such	a	strong,	focused	preparation	to	a	group	of	its	graduate	
students.	
	
Best,

	
Linda	M.	von	Hoene,	Ph.D.	
Assistant	Dean	for	Graduate	Professional	
Development		
Director,	GSI	Teaching	and	Resource	Center	
UC	Berkeley		

	
Molly	Hatcher	
Program	Coordinator,		
Graduate	Student	Development	
Faculty	Innovation	Center	
University	of	Texas	at	Austin	
	
	
Lauren	Miller	Griffith,	Ph.D.		
Assistant	Professor	of	Anthropology	
Texas	Tech	University		
	
	
	
	

	
Katherine	Kearns,	Ph.D.	
Lead	Instructional	Consultant 
Center	for	Innovative	Teaching	and	Learning 
Indiana	University	Bloomington 

 
Michael	Murphy,	Ph.D.	
Assistant	Research	Professor	and	
Instructional	Consultant		
The	Schreyer	Institute	for		
Teaching	Excellence		
Pennsylvania	State	University	

	
	
	
	
	
	
	

	

 
Steven	E.	Hansen,	Ph.D.	
Associate	Director	for	Faculty	Development	
Center	for	Teaching	Excellence	
Duquesne	University	

	
	
Joanna	Gilmore.	Ph.	D.	
Research	Associate	
Charleston	County	School	District	
Adjunct	Faculty	
Kennesaw	State	University	
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To be successful educators by the time 
they graduate… 

ESEPSY 7404 College Teaching Disciplinary Teaching  Mentored Teaching Electives 

Foundational Competencies:  
Graduate students will:                       “What do graduate students need to achieve by the end of their graduate education to be successful teacher-scholars?” 
1 acquire disciplinary knowledge 

(includes content, skills, procedures, 
and metacognitive knowledge) and 
consider the historical, 
contemporary, and future potential 
of scholarship in their disciplines. 

Describe how trends and 
movements in higher 
education shape teaching and 
learning 

Apply disciplinary content 
knowledge to teaching 
contexts 
 

 Describe how specific 
elements of higher education 
impact their teaching and 
student learning 

Project trends might affect 
their future careers 
 

Recognize pedagogical 
content knowledge typical of 
their discipline 

Apply pedagogical content 
knowledge typical of their 
discipline 

 

2. develop an integrated understanding 
of themselves as ethical, collegial 
individuals, teachers, and scholars 
within their classrooms, 
departments, and disciplines. 

Articulate a teaching 
philosophy 

Align their teaching 
philosophy with disciplinary 
norms 

Test their beliefs in practice  

Gauge their progress as 
teachers 

 Gauge their progress as 
teachers 

 

Describe how their own 
experiences and identities 
influence their teacher 
persona 

   

 
Postsecondary Competencies: 
Graduate students will:                    
“What do graduate students need to understand by the end of their graduate education about higher education to have successful careers as educators?” 
3. explore and situate their practice and 

potential career choices within the 
contexts and cultures of 
postsecondary disciplines and 
institutions. 

Describe trends and 
movements in higher 
education 

Descrbe trends and 
movements in teaching and 
learning of their discipline 

Articulate importance of 
continued development 

 

Describe the range of 
insitutution types and 
missions in higher education 

 Identify strategies for 
professional development 

 

Project trends and institution 
type might affect their future 
careers 

   

Take a scholarly approach to 
teaching 

Take a scholarly approach to 
teaching in their field 

Take a scholarly approach to 
teaching in their field 

Describe and apply a range of 
learning theories 
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4. be guided by an understanding of 
educational standards and policies 
in postsecondary environments. 

Describe the range of 
insitutution types and 
missions in higher education 

Examine the range of 
appropriate rigor in their 
discipline, at a variety of levels 

Make research-based teaching 
decisions  

 

 
Pedagogical Competencies: 
Graduate students will:                   “What do graduate students need to understand by the end of their graduate education about higher education to have successful 

careers as teachers?” 
5. gain knowledge of how people learn and how to teach consistent with these 

principles of learning, using a variety of techniques appropriate for the 
discipline, level, and learning context. 

B. Understand how students 
learn 

B. 1 Identify learning strategies  II Plan Lesson 
 

B. 2 Apply theories and frameworks 
to assignments and activities 

II Plan Lesson 
VII Strategy 
handout 

B. 3 Describe how diversity affects 
learning 

III Worth it? 

C. Appreciate the values and 
uses of different teaching 
strategies 

C. 1 Choose appropriate strategies  II Plan Lesson 
VII Strategy 
handout 

C. 2 Design appropriate activities II Plan Lesson 
VII Strategy 
handout 

C. 3 Identify how diversity can have 
an impact on usefulness of 
strategies 

VI Interview 

D. Take a scholarly approach to 
teaching 

D. 1 Make research-based decisions  II Plan Lesson 
VII Strategy 
handout 
VI Interview 

D. 2 Create a useful assessment tool  II Plan Lesson 
VII Strategy 
handout 

D. 3 Apply backward design II Plan Lesson 
VII Strategy 
handout 

  



Appendix D: Curriculum Map of Graduate Teaching Associate Competencies* 
 

3 
* revised from Graduate Teaching Competencies Consortium (2012) “Graduate and Professional Student Teaching Competencies.” Presented at the Professional and Organizational Development 
Network Conference, November 2012, Seattle, WA. and adapted from the Indiana University Preparing Future Professors Faculty Learning Community (2012-2013) 

 

6. consistently set and communicate learning goals and expectations, both for individual 
class sessions and the overall course, that are appropriate for the discipline, level, 
learning context, and the institutional curriculum. 

B. Understand how students 
learn 

B. 1 Identify learning strategies  II Plan 
Lesson 
VII Strategy 
handout 

B. 2 Apply theories and 
frameworks to assignments and 
activities 

II Plan 
Lesson 
VII Strategy 
handout 

B. 3 Describe how diversity 
affects learning 

II Plan 
Lesson 
VII Strategy 
handout 

C. Appreciate the values and 
uses of different teaching 
strategies 

C. 1 Choose appropriate 
strategies  

II Plan 
Lesson 
VII Strategy 
handout 

C. 2 Design appropriate activities II Plan 
Lesson 
VII Strategy 
handout 

C. 3 Identify how diversity can 
have an impact on usefulness of 
strategies 

II Plan 
Lesson 
VII Strategy 
handout 
 

D. Take a scholarly approach 
to teaching 

D. 1 Make research-based 
decisions  

II Plan 
Lesson 
VII Strategy 
handout 

D. 2 Create a useful assessment 
tool  

II Plan 
Lesson 
VII Strategy 
handout 

D. 3 Apply backward design II Plan 
Lesson 
VII Strategy 
handout 
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7. teach with attention to diversity, inclusion of multiple perspectives, and 

demographics so that every student has the opportunity to learn. 
B. Understand how students learn B. 1 Identify learning strategies  II Plan Lesson 

VII Strategy 
handout 

B. 2 Apply theories and frameworks to 
assignments and activities 

II Plan Lesson 
VII Strategy 
handout 

B. 3 Describe how diversity affects 
learning 

 II Plan Lesson 
VI Interview 
VII Strategy 
handout 

C. Appreciate the values and uses of 
different teaching strategies 

C. 1 Choose appropriate strategies  II Plan Lesson 
VII Strategy 
handout 

C. 2 Design appropriate activities II Plan Lesson 
VII Strategy 
handout 

C. 3 Identify how diversity can have an 
impact on usefulness of strategies 

II Plan Lesson 
VII Strategy 
handout 
XI Reflection 

D. Take a scholarly approach to 
teaching 

D. 1 Make research-based decisions  II Plan Lesson 
VII Strategy 
handout 

D. 2 Create a useful assessment tool  II Plan Lesson 
VII Strategy 
handout 

D. 3 Apply backward design II Plan Lesson 
VII Strategy 
handout 
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8. assess student learning responsibly, equitably, and in alignment with 
learning goals, and use the results to enhance student learning. 

B. Understand how students learn B. 1 Identify learning strategies  II Plan Lesson 
VII Strategy 
handout 

B. 2 Apply theories and frameworks to 
assignments and activities 

II Plan Lesson 
VII Strategy 
handout 

B. 3 Describe how diversity affects 
learning 

II Plan Lesson 
VII Strategy 
handout 

C. Appreciate the values and uses of 
different teaching strategies 

C. 1 Choose appropriate strategies  II Plan Lesson 
VII Strategy 
handout 

C. 2 Design appropriate activities II Plan Lesson 
VII Strategy 
handout 

C. 3 Identify how diversity can have an 
impact on usefulness of strategies 

II Plan Lesson 
VII Strategy 
handout 

D. Take a scholarly approach to 
teaching 

D. 1 Make research-based decisions  II Plan Lesson 
VII Strategy 
handout 

D. 2 Create a useful assessment tool  II Plan Lesson 
VII Strategy 
handout 

D. 3 Apply backward design II Plan Lesson 
VII Strategy 
handout 
XI Reflection 
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9. will use evidence-based pedagogical approaches specific to 
the discipline and which facilitate student learning of 
disciplinary content. 

D. Take a scholarly approach to teaching 
 

D. 1 Make research-based decisions  II Plan Lesson 
VII Strategy 
handout 

D. 2 Create a useful assessment tool  II Plan Lesson 
VII Strategy 
handout 

D. 3 Apply backward design II Plan Lesson 
VII Strategy 
handout 
XI Reflection 

10. assess and improve their own teaching performance through 
inquiry-based practice informed by a community of scholarly 
teachers. 

E. Understand that teaching development 
is an ongoing process throughout one’s 
career 

E. 1 Articulate importance of continued 
development 

VI Interview 
IX PD Plan 

E. 2 Identify strategies for professional 
development 

VI Interview 
IX PD Plan 

F. See themselves as competent college 
teachers 

F. 1 Articulate a teaching philosophy VIII Draft TP 
X Final TP 
XI Reflection 

F. 2 Gauge their progress as teachers  VIII Draft TP 
X Final TP 
XI Reflection 

F. 3 Describe how their own experiences 
and identities influence their teacher 
persona 

III Worth it? 
VIII Draft TP 
X Final TP 
XI Reflection 

 



Appendix E 
Benchmark Institutions 

 
In 2011, Linda van Hoene conducted a study examining graduate student teaching certificate 
programs offered at US universities. At the time of her study, Linda van Hoene (2011) found that 75 
graduate teaching certificate programs. Follow-up research confirmed that 54% (n=52) of the 96 
research universities classified as highest research activity institutions polled in her study had 
graduate student teaching certificate programs (van Hoene, 2011). Given the wide-recognition of 
the importance of preparing graduate students as scholarly postsecondary instructors, several 
educational development scholars predict an increase in the number of graduate certificate 
programs, especially at research universities where graduate student professional development 
continues to be a top priority, and has taken on a new urgency in recent years (van Hoene, 2011; 
Kalish et. al., 2009).  
 
Structure: Certificate programs are typically structured in one of the following ways: “1. Academic 
degree programs (e.g., University of New Hampshire’s Masters of Science in Teaching); 2) 
University-wide programs with disciplinary variation (e.g., University of Colorado Boulder’s 
centrally administered programs that allow for department variation); 3. University-wide with 
departmental standards (e.g., SUNY Binghamton’s program in which the locus of control lien more 
with the department); 4. University-wide with option of student design (e.g., Vanderbilt University, 
where students create and execute plan for their professional development)” (van Hoene, 2011, 
p.102).  
 
Enrollment and Completion Rates: Linda van Hoene’s (2011) study revealed that, in 2009-2010, 
1421 graduate students completed certificated at the 75 responding universities and an expected 
significant increase by 12.9% to 1604 in 2010-2011. While there is no empirical data on current 
trends in certificate programs, enrolment and completion rates have likely increased since 2011 and 
will continue to increase given the emphasis on addressing graduate students’  professional needs 
and preparation concerning teaching abilities across research universities. 
 
Requirements: While certificate programs vary in structure, common participation requirements 
include: 1. College teaching experiences; 2. TA orientation conference; 3. Workshops or courses 
teaching and learning (discipline-based and/or university-wide); 4. Classroom observations (with or 
without videotaping) by a teaching center staff; 5. Teaching related products (teaching philosophies, 
teaching portfolios); 6. Working with a faculty mentor (van Hoene, 2011).  
 
Length of time: Since teaching certificate programs are considered as an add-on to other degree 
requirements, in most cases, graduate students are allowed to fulfil certificate requirements without 
a fixed deadline. However, Linda van Hoene’s (2011) study revealed that in 84.8% of the 75 
existing certificate programs, graduate students completed the requirements in two to four 
semesters, with four being most common length of time (37%).  
 
OSU’ Benchmark Institutions: Nine of the 10 research universities, proposed as benchmark 
institutions for Ohio State University by the Institutional Research and Planning, currently offers 
teaching certificate programs to graduate students (see Table 1):  
 



 

Institution Program Name Contact Person and Email  

Pennsylvania State University Graduate School Teaching 
Certificate  

• Vicki Hewitt: Director of 
Graduate Education 
Administration 
(graddeansoffice@psu.edu) 

• Rob Bannon:  Graduate 
Education Curriculum and 
Assessment Records Manager  
( l-grad-
deansoffice@lists.psu.edu) 

University of Arizona Certificate in College Teaching  • Erin Dokter: CCT Coordinator 
(edokter@email.arizona.edu) 

• Ingrid Novodvorsky: Director 
of Graduate Studies 
(novod@email.arizona.edu) 

University of Florida N/A   
University of Maryland-College 
Park 

The University Teaching and 
Learning Program  

• Ben Bederson: Associate 
Provost of Learning Initiatives 
& Executive Director of TLTC 
(bederson@umd.edu) 

• Marissa Stewart: Assistant 
Director for Graduate Programs 
(stewart7@umd.edu) 

University of Minnesota-Twin 
Cities 

Preparing Future Faculty* • Bill Rozaitis: PFF Program 
coordinator 
(rozai001@umn.edu) 

University of California-Los 
Angeles 

N/A   

University of Illinois At Urbana-
Champaign 

The CITL Teaching Certificate 
Program * 

• Lucas Anderson: Specialist in 
Education 
(lander23@illinois.edu) 

University of Michigan Graduate Teacher Certificate  •    Matthew Kaplan:           
      Executive Director  
     (mlkaplan@umich.edu_ 

University of Wisconsin-Madison  Delta Certificate in Research, 
Teaching, and Learning  

• Steve Ackerman: Faculty Co-
director 
(stevea@ssec.wisc.edu) 

• Bob Mathieu: Faculty Co-
director (mathieu@wisc.edu) 

• Trina McMahon: Faculty Co-
director 
(tmcmahon@engr.wisc.edu) 

 

mailto:edokter@email.arizona.edu
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